
WORCESTER STATE UNIVERSITY 
  BOARD OF TRUSTEES MEETING 

Tuesday, April 13, 2021 
5:30 PM 

REMOTE PARTICIPATION  
      Join Zoom Meeting  

https://worcester.zoom.us/j/75
40181608 

Meeting ID: 754 018 1608  

Meeting Called By:   Stephen Madaus (Chair)                                                                                                       Minutes: Nikki Kapurch 
 

Board Members:        Lisa Colombo; Aleta Fazzone; Maryanne Hammond (Vice-Chair); Anna Johnson; Karen Lafond;  
        Stephen Madaus (Chair); William Mosley; Dina Nichols; Marina Taylor (Vice-Chair); David Tuttle; 
Lawrence  
        Sasso   
 
WSU Staff:        Barry Maloney; Carl Herrin; Kathy Eichelroth; Julie Kazarian; Stacey Luster; Mike McKenna; Lois Wims 
_________________________________________________________________________________________________________ 
 

All documents considered to be drafts until discussed and/or approved by the Board 
 

AGENDA 
ITEM RESPONSIBLE ACTION 

1. Administrative Business 
A. Call to Order 
B. Minutes: Full Board - March 16, 2021*  

 
Stephen Madaus, Chair  

 
 

B. Vote required 
2.   Renz Consulting, LLC Presentation 
                 A.  Lorenzo M. Boyd, Ph.D, Founder & President 

Julie Kazarian 
 

 
A. Informational 

 3.   Equity, Diversity and Inclusion Presentation - 20 minutes / Q&A  
A. Office of Multicultural Affairs (OMA)* and 

 Latino Education Institute (LEI)*  

Stacey Luster  
Marcela Uribe-Jennings 

Laxmi Bissoondial 
MaryJo Marion  

 
A. Informational 

 

 4.    Finance & Facilities Committee Report 
 

Marina Taylor  4. Informational and   
(2) votes required  

5.   Academic & Student Development Committee Report  Karen LaFond  5. Informational and 
(4) votes required 

 6.  Administrative Updates 
A. Report of the Chairman 

I. Appointment of the Nominating Committee 
II. Next meeting: June 15, 2021 (remotely) 

B. Report of the Student Trustee    
C. Report of the President 

I. President’s Update* 
II. Commencement Update 

 
Stephen Madaus 

 
 

Anna Johnson 
Barry Maloney 

Mike McKenna          

 
 

 

 
 

I. Informational 
 

 7.   Adjournment Stephen Madaus        7.     Vote required 

           
*Attachments 

https://worcester.zoom.us/j/7540181608
https://worcester.zoom.us/j/7540181608


CHAIR: 

LOCATION: 

WORCESTER STATE UNIVERSITY 

BOARD OF TRUSTEES MEETING 

Meeting Minutes - March 16, 2021 

           Mr. Stephen Madaus (Chair) DATE: March 16, 2021 

Remote Participation MINUTES BY: Nikki Kapurch 

TIME: 5:30 PM 

MEMBERS PRESENT: Lisa Colombo; Aleta Fazzone; Maryanne Hammond (Vice-Chair); Anna 

Johnson; Karen Lafond; Stephen Madaus (Chair); Dina Nichols; 

Marina Taylor (Vice-Chair); David Tuttle; Lawrence Sasso. 

ABSENT MEMBERS: William Mosley 

WSU STAFF: Barry Maloney; Nikki Kapurch; Kathy Eichelroth; Carl Herrin; Ryan Forsythe; Julie 

Kazarian; Tom McNamara; Lois Wims; Stacey Luster 

______________________________________

The provision of General Laws, Chapter 30A having been complied with and a quorum present, a meeting of 

the Board of Trustees was held on Tuesday, March 16, 2021, through a Zoom remote call. Chair Mada us 

called the meeting to order at 5:30 p.m. Trustee Madaus reported that all Trustees will participate by 

remote access and announced that all votes will be by recorded roll call. 

Administrative Business: 

APPROVAL OF THE MINUTES - Finance & Faclf1t1es Committee Meeting - January 19, 2021

Upon a motion made by Trustee Nichols and seconded by Trustee Colombo, it was unanimously 

VOTED: 

ROLL CALL VOTE: 

to approve the January 19, 2021, minutes of the Finance & Facilities Committee 

meeting as presented. 

4 approved. Lisa Colombo; Stephen Madaus; Dina Nichols; Marina 

Taylor. 

1 abstained. Aleta Fazzone 

APPROVAL OF THE MINUTES - Full Board Meeting - January 19, 2021

Upon a motion made by Trustee Hammond and seconded by Trustee Nichols, it was unanimously 

VOTED: 

ROLL CALL VOTE: 

to approve the January 19, 2021, minutes of the Full Board meeting as presented. 

10 approved. Lisa Colombo; Aleta Fazzone; Maryanne Hammond; Anna 

Johnson; Karen Lafond; Stephen Madaus; Dina Nichols; Marina Taylor; David Tuttle; 

Lawrence Sasso. 

APPROVAL OF THE MINUTES - Human Resources Committee meeting - February 26, 2021
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“Know your history, build on your legacy, and dream for the future”

MULTICULTURAL AFFAIRS                              
Contributions to Diversity, Equity & Inclusion



MISSION
to increase access to higher education and academic success for underrepresented students, 
among who are:
 Low income
 First generation
 A.L.A.N.A./B.I.P.O.C. students

*ALANA- African American, Latinx, Asian, & Native American

*BIPOC- Black, Indigenous, and People of Color



WORCESTER  STATE UNIVERSITY’s HISTORICAL JOURNEY WITH DIVERSITY, EQUITY AND INCLUSION                                                                                         
led by the Office of Multicultural Affairs

 1973- Established the 1st Office of Affirmative Action/ Equal Opportunity Office……………………………...Dr. Louise Stow
 1975- Established Minority Affairs Office – outreach, support and retention services for ALANA/BIPOC students.                                                                                                        

………………………… Sidney Buxton Jr.
 1975 – Established 1st Black Student Union and Minority Student Organization .………Dr. Lloyd Wheaton & Bill Coleman

 1977- Established 1st WSU and WPS Community Pipeline Program - Upward Bound Program………………… Sidney Buxton 
Jr.

 1978 – WSU 1st BSU transitions to a more inclusive student organization and  launches to established Third World 
Alliance(TWA)

 1980 – Established the First Center for underrepresented students- Minority Affairs- 1st generation, ALANA/BIPOC, low 
income and students inclusive of Disability Services (known today as SAS) with the support of TRIO program such as 
S.S.S (Student Support Services)

 1980 – Established the 1st STEM Pipeline program
 1980 – TWA established the celebration of Heritage Months and WSU signature events including( BHM, LHM, NAM, AM 

and WM)
 1980 - MAO – changes name to Office of  Multicultural Affairs
 1997- Established the “Multicultural Affairs Alumni Council” (MAAC) and established the Sidney Buxton Scholarship 

(AID).
 2006- MAAC- established the Upward Bound Scholarship



DIVERSITY EQUITY INCLUSION
CURRENT PRACTICES ORIGINATED AND LED BY OFFICE MULTICULTURAL AFFAIRS 

Hiring of an ALANA 
recruiter in Admissions 
(2002)

- OMA-ALANA recruitment since 1980- -
- Focus on Latinx, AA, & Asian students. 
- Urban area outreach- METCO & - -----
- Churches.

Enrollment Diversity 

Diversity in 
Student Support 
Services

- OMA secured TRIO funding  and stablished 
at WSU the Learning Assistant center,(ASC) 
tutoring Services, and disabilities services  
(SAS).

OMA SSS grant led to the 
creation of : -Academic 
Success Center, 
-Tutoring Center, 
-Student Accessibility 
Services.

Diversity in 
Teaching & 
Learning

- Learning Communities (1978)
- Freshmen Seminar (1978)
- Student Holistic Assessment (1977)
- Sophomore Seminar (2015)
- X- credit Models for Developmental Support Instruction
- Faculty Exchange and Fellowship (CSHR/OMA/TWA) hosted 
renowned Professor Dennis Brutus
- Library Center- dedicated space for Multicultural/ALANA academic 
resources, books, films, and videos, etc..

- Learning Communities 
- Freshmen Seminars-
(2012)
- Sophomore Seminars 
(2017)

Dissertations & Tenure 
Faculty Portfolios 



WSU CURRENT PRACTICES ORIGINATED AND LED BY OFFICE MULTICULTURAL AFFAIRS 

- Endowed Sidney Buxton Jr. Scholarship 
(1997)
- Established UB Scholarship (2006) 
- Multicultural Tent Experience (2018) with 
the Diversity Office

MAAC- Multicultural Affairs Alumni Council 
established 1997 to include ALANA in outreach 
and climate.

Alumni Diversity &
Philanthropy 

A Reflection of 
Our Community

Since 1982-Multilingual Presentations 
in Spanish, Portuguese, Creole, and 
Vietnamese

ALANA Student 
Leadership

Establishment of BSU-TWA (1978)
TWA Leadership Training (Yearly)
WSU Heritage Celebrations and Signature Events
Peer Mentor Programs (1979)
Skills- Budgets, Coordinating, Programming, etc…

-Supportive Climate for our students to see themselves 
reflected. ‘Feel at Home.’

-Identity Based training- ALANA & BIPOC

-Student Activities adopted the Budget Proposal 
process from TWA and has made it a requirement for 
all Student Orgs.

-Established Black/Brown Philanthropy- TWA 
fundraised  establish - the Student Emergency Fund, - -
-Supports UB scholarship 
-funds, Eastern Connecticut University Scholarship for 
underrepresented students.

Importance of Representation

DIVERSITY EQUITY INCLUSION



- THIRD WORLD ALLIANCE (T.W.A.)
(MULTICULTURAL STUDENT ORGANIZATION)

- WSU MULTICULTURAL PROGRAMMING 
COMMITTEE (Faculty, Staff, Students)

- WSU SUMMER BRIDGE PROGRAM
- WOMEN’S CIRCLE
- YOUNG MEN’S GROUP (YMC)

ALTERNATIVES FOR INDIVIDUAL 
DEVELOPMENTPROGRAM (A.I.D) UPWARD BOUND PROGRAM (U.B.)

Worcester 100 Males to College &Early 
College Program- WSU, WPS, & QCC

Multicultural Alumni Council (MAC) 
Homecoming-Multicultural Tent

The Office of Multicultural Affairs 
(O.M.A.)



Legislation- Foundation of Students Support Services in the 
United States

Urban Settings

Second Language 
Backgrounds

First Generation

Low Income
Racial-
Ethnic 

Minority

Traditionally Underserved 
Populations

WHO

*Chen, 2005, Choy 2000; 
Nunez & Cucaro-Alamin, 1998

Federal Government provided the “Higher Education Act of 1965” 
Title V 

WHY

USA Historical 
Legacy

Emigrant

Class 
differences

Demographic 
Changes



       

WSU Overall ALANA/BIPOC 32%

ALANA/BIPOC enrolled in 2019 31% (62% are First Gen also)

OMA 
Demographic

ALTERNATIVE FOR 
INDIVIDUAL 
DEVELOPMENT  
PROGRAM (A.I.D.)

UPWARD BOUND 
PROGRAM (UB)

100 MALES TO 
COLLEGE 
PROGRAM 
(100MTC)

Multicultural 
Programming 
Committee

THIRD WORLD 
ALLIANCE (T.W.A.)
Leadership

MAAC- ALANA 
Alumni Council

Population 
Served

132 University Students

F-26%, So- 28%, J-27%, 
Se-19%

Commuters-75%
Dorms- 24.4%

Males- 39%
Females- 61%

AA-47%
Asian-8%
Caucasian- 5%
Latinx- 35%
Middle Eastern- 3%

91 High School 
Students

So-33%, J-38.5%, 
Se- 28%

AKFCS- 17% BHS-
14%
DHS- 17.6%
Math/Sci.- 1.1%
North- 8.8%
South-13.2%
UPCS- 13.2%
UPCS- 13.2%
Wor. Tech- 14.3%

AA-39%         
African-15%
Asian-12.1%
Bi-racial- 2.2%
Caucasian- 5.5%
Latinx- 25.3 

115 High School 
Students
So-8%, J-43%, Se-
49%

BHS-13%
DHS- 13%
Claremont-9%
North- 28%
South-17%
UPCS- 5%
Wor. Tech- 5%

AA-22%         
African-20%
Asian-12.1%
Bi-racial- 2.2%
Caucasian- 5.5%
Latinx- 25.3 
Middle Eastern- 2%

Committee 
comprised of 

24 faculty, 
staff, & 

students

Faculty-15 
Staff- 4

Students- 5

8- Executive 
Leadership Team

48-TWA members

AA-33%
African-2%1
Asian-4%
Caucasian- 7%
Latinx- 35%

Growing

Last event- it 
generated 70 
members 
attendees; 
reactivation of 
meetings.

OMA No Students Served: 338 Multicultural Programming Touched: 535 Students. Faculty, & Staff



OMA Student Retention & Persistence Data- Diversity, Equity & Inclusion

Results Summary
- Students in A.I.D. group had a higher first term GPA and overall first year GPA, but lower second 

term(spring) GPA than comparison group. 
- Students in A.I.D group were more likely to persist from FA-SP than comparison group (92% vs 85%)

- Students in A.I.D. group were more likely to be retained from FA-FA than comparison group (70% vs 
66%)

- Students in A.I.D. group were more likely to graduate in 4 years (27% vs 20%), and equally likely to 
graduate in 6 years compared to comparison group (45%)

AVG HS 
GPA

AVG First 
Term GPA

Persistence 
FA-SP

AVG 
Second 
Term GPA

AVG First 
Year Overall 
GPA

Retention 
FA-FA

Graduated 
in 4 Years

Graduated 
in 6 years

AID 
Students

2.75 2.28 92% 2.08 2.37 70% 27% 45%

WSU
Matched 
Cohort

2.74 2.21 85% 2.11 2.33 66% 20% 45%

Data provided by Sara Strout, Assistant Vice-President/Assessment & Planning- 2021



Relationship & Data

In recent review by  University Advancement and The Office of Multicultural Affairs

BIPOC/ALANA Alums (self-reported) who have graduated between 1954-2019 =    2,146 

33% (712 Alums) were recruited, supported by retention services and assisted in their post 
university transition by the Office of Multicultural Affairs.

(a span of 65 years)



Academic Partnership and Cross- Campus- Retention Efforts 
Academic retention efforts include:
 Freshmen Seminars
 Sophomore seminars
 Ethnic Studies
 WSU Multicultural Committee - Co-Curricular events and programming
 TWA- Student Affairs
 Residence Life & Housing – Learning Communities
 WSU signature event:                                                                                                         

- Latin Heritage Month                                                                                                    
- Native American Celebration                                                                                             
- Worcester Martin Luther King Jr. Youth Breakfast                                                                        
- ALANA Preview/African American Read In Day                                                                              
- Black History Month                                                                                                     
- WSU Courageous Conversations                                                                                            
- Women’s History Month Co-Sponsor programing                                                                            
- Asian American  & Pacific Islander Heritage Month

 Participation and representation in most all campus wide committees including:
BIRT, Campus Climate, Enrollment Management , Diversity and Inclusion Committee, Search Committees, Student Intervention Team, COVID 
Mental Health Committee, Counseling Services Committee, First Year Experience, Center for the Study of Human Rights, and many more.



W O R C E S T E R S T A T E U N I V E R S I T Y
M U L T I C U L T U R A L P R O G R A M M I N G C A L E N D A R 2019-2020FALL 2019

SUNDAY, SEPTEMBER 29

The Harlem Renaissance-Fuller Theatre, Administration Building - 3 p.m. Featuring a musical production with a gospel flavor.

TUESDAY, OCTOBER 1
WSU Latin Heritage Month
Opening Concert with Carlos Odria Trio  Exhibit Area (Student Center) - 11:30 a.m.  Also featuring Latin Inspired Food Sampling

TUESDAY, OCTOBER 1
Latin Heritage Faculty Cultural Coffee Talk House Lancer Loft (3rd Floor Student Center) - 2:30 p.m.
Talk with Dr. Aldo Garcia-Guevara, History & Political Science Department on “Immigration & Issues Facing Current Refugees.”

THURSDAY, OCTOBER 10
Latin Heritage Lecture with President Luis Pedraja, QCC WSU Blue Lounge (Student Center) - 11:30 a.m.

WEDNESDAY, OCTOBER 16
Latin Heritage Month Film Screening: Las Sandinistas North & South Auditorium (Student Center) - 5 p.m. Untold stories of Nicaraguan women warriors and
revolutionaries.

TUESDAY, OCTOBER 22
Latin Heritage Faculty Cultural Coffee Talk House Lancer Loft (3rd Floor Student Center) - 2:30 p.m.Talk with Dr. Naida Saavedra, World Languages Department 
on “Belonging in Academia: My  Life as a Latina Writer.”

TUESDAY, NOVEMBER 5
Native American Heritage Lecture with Patricia Gualinga Blue Lounge (Student Center) - 10 a.m. Social environmentalist advocating for indigenous rights and
land.

WEDNESDAY, NOVEMBER 20 

1 p.m. Ghanaian Studies Association Papers Presentation 2 p.m. Ghana Studies in the US and Ghana May Street Auditorium with Dr. Nana Akua-Anyidoho
University of Ghana-Legon, Dr. Joseph Oduro-Frimpong, Ashesi University-Accra, and Dr. Kwame Essien, Lehigh University



Black History Month Lecture & African American
Read In Day with Dr. Joy DeGruy

May Street Building Auditorium - 10 a.m.  Clinical Psychologist whose
research focuses on the intersection of racism, trauma, and American chattel slavery.

Black History Month Faculty Cultural Coffee Talk House
Foster Room (3rd Floor Student Center) - 2:30 p.m.

Talk with Dr.Tanya Mears, History & Political Science Department
on ”The Legislation of Black Hair.”

Lecture: Colonial Lagos: Geographic Information System
Sheehan Hall, Room 109 - 1 p.m.

with Dr.Adelusi-Adeluyi, University of California-Riverside

Faculty Cultural CoffeeTalk House
Lancer Loft (3rd Floor Student Center) - 10 a.m.  

Talk with Dr. Martin Fromm, History & Political Science Department, Dr. Adam Saltsman, Urban Education Department, and
Dr. Johnathan Flowers, Philosophy Department, on “Survival, Resistance, and Control in Asia’s Borderlands.”

Asian & Pacific Islander Heritage Lecture with Dr. Rian Thum
Blue Lounge (Student Center) 10 a.m.

Research and teachings focus on the overlap of China
and the Muslim world.

Courageous Conversation with Dr. Robin DiAngelo-Blue Lounge (Student Center) - 2 p.m.  Her area of research is in Whiteness Studies and its critical discourse
analysis.

SPRING 2020

TUESDAY, APRIL 7

WEDNESDAY, APRIL 1

TUESDAY, MARCH 31

THURSDAY, FEBRUARY 6

TUESDAY, FEBRUARY 4

MONDAY, APRIL 27



The Students’ Voice-






Latino Education Institute
Program Overview



• The Latino Education Institute (LEI), established in 2000 exists to 
improve the academic opportunities and wellbeing of Latino 
students (K-16) and their families by: (1) delivering culturally and 
developmentally responsive programs in education, early college, 
literacy, leadership, civic engagement,Covid-19 relief,  and health 
(2) conducting applied research on urban education issues, and (3) 
family and community engagement around college and career 
success. 

• We work in partnership with three urban school districts --
Worcester, Springfield,  and 25 schools serving over 1000 families 
each year.



Activities
• Relationship building
• Celebrating cultural strengths
• Transformative experiences 

Outcome
1.Positive Education and 
Career Outcomes.• Improve Educational 

Experiences.• Improve Educational 
Outcomes.• Facilitate Access to Higher 
Education.• Prepare Students for 21st 
Century Career Opportunities

2. Thriving and Vibrant 
Communities • Improve Health & 

Wellbeing• Illuminate the Conditions of 
Latinos  

To improve the academic 
achievement and well-being of Latino students (grades

K-16) and their families from the
City of Worcester.

Mission

Theory of Change

InputsYouth
Families
Postsecondary Education
Primary & Secondary Schools
Communities
Civic Engagement Actors
Researchers & Policy Makers
LEI Staff

Overall Impact
• Latino youth will gain the 

skills necessary to have 
success in life as adults.

• The Latino community 
will be a strong and 
thriving force that is 
empowered and engaged 
in their own 
development and 
economic advancement.



Early College Highlights
Early College Worcester received designation from the state in Summer of 2018

Students in all WPS High Schools are able to participate in the program

1st Year 2018-2019 - 260 Students

2nd Year  2019-2020 -747 Students

3rd Year  2020 -2021 - 814 Students

● Goal: students graduate high school with at least 12 college credits

● Students have graduated with 21, 27 and even 30 college credits 

● Our Early College graduates have gone on to college at schools such as QCC, WSU, 
Columbia, Boston College, University of North Carolina Chapel Hill, Penn State, UMass 
Lowell, Boston and Amherst to name a few



High School
Total High School

Population
Total EC

Population
% of 

Population in EC

Burncoat 1114 104 9%

Claremont 314 47 15%

Doherty 1330 189 14%

North 1186 113 10%

South 1319 109 8%

UPCS 152 58 38%

WTHS 1467 165 11%

NCC YA 20 20 100%

GCC 138 8 6%

Total 7040 814

2020 -2021 Student Profile



Other Enrollment Highlights
Special Populations Students in Program Percentage of EC Students

Homeless 71 9%

Students of Color 605 73%

Low-Income 500 61%

Female 561 69%

Male 238 31%



• The LEI is needed now more ever to address persistent systemic equity gaps and to 
address the Covid-19 learning slide endangering a generation of Latinx youth and 
families. Latinx families earning less than $75K a year are the least likely group in 
the Commonwealth to have access to in-person education, 80% only have access to 
remote learning.  

• In Worcester,  the second largest city in New England, only 50% of Latinos had 
access to broadband at the start of the pandemic.  This interrupted education is 
accompanied by high rates of infection, Latinos ages 0 to 19 have tested positive for 
the virus at rates up to seven (7) times higher than white children and double to 
triple the rate for Black children.



Innovative Services 
for Latino Achievers

"I love Fridays because I get to come 
here"

- ISLA Participant

96% November Attendance



Health 
Ambassador s

Masks Distributed

Literature Distribut

Sanitizers Distribut

Between Oct. - Dec.

56,880

8,278

39,354
Available In
• English
• Spanish
• Portuguese



WORCESTER STATE UNIVERSITY 
  BOARD OF TRUSTEES 

 FINANCE & FACILITIES MEETING 
Tuesday, April 13, 2021  

4:00 PM 
REMOTE PARTICIPATION  

Join Zoom Meeting 
https://worcester.zoom.us/j/75

40181608 
Meeting ID: 754 018 1608 

Meeting Called By:  Marina Taylor (Chair) Minutes: Nikki Kapurch 
 
Board Members:      Lisa Colombo; Aleta Fazzone; Stephen Madaus; Dina Nichols; Marina Taylor  
 
WSU Staff:                 Barry Maloney; Carl Herrin; Kathy Eichelroth; Mike McKenna 
 

All documents considered to be drafts until discussed and/or approved by the Board 
 

AGENDA 
ITEM RESPONSIBLE ACTION 

1. Administrative Business 
A. Call to Order 

 
Marina Taylor  

 
 

2. Finance & Facilities Committee Report 
A. Amendment #4 to the FY 2021 Comprehensive University 

Budget* 
B. FY 2022 Comprehensive University Budget* 
C. S&P Rating Action and Agency Rating Reference Chart* 

Marina Taylor 
Kathy Eichelroth 

 
A. Vote required  

 
B. Vote required  
C. Informational  

3. Administrative Updates 
A. Other Business  

 
Marina Taylor 

  
 

  4.    Adjournment Marina Taylor  4. Vote required 

           
*Attachments 

 

https://worcester.zoom.us/j/7540181608
https://worcester.zoom.us/j/7540181608




































































































 
WORCESTER STATE UNIVERSITY  

BOARD OF TRUSTEES 
Academic and Student Development Meeting  

Tuesday, April 6, 2021 
3:00 PM 

REMOTE PARTICIPATION 
Join Zoom Meeting  

https://worcester.zoom.us/j/7540181608  
Meeting ID: 754 018 1608  

Meeting Called By:  Karen LaFond (Chair) Minutes: Nikki Kapurch 
 

Board Members:       Karen LaFond (Chair); Lisa Colombo; Anna Johnson; Stephen Madaus; William Mosley; David Tuttle  
 
WSU Staff:                 Barry Maloney; Nikki Kapurch; Carl Herrin; Lois Wims  
 

All documents considered to be drafts until discussed and/or approved by the Board 

AGENDA 
ITEM RESPONSIBLE ACTION 

1. Administrative Business 
A. Call to Order 
B. Approval of the Minutes: January 13, 2021 * 

 
Karen LaFond  

 
 

B.  Vote required  
2. Academic and Student Development Committee Report 

Discussion Regarding Tenure and Promotion 
a. President Maloney Memo to Trustees* 
b. Provost Wims Memo to President Maloney* 
c. Powerpoint Presentation* 

DESE formal review report  
a. DESE Report Summary* 
b. Response from the Education Department* 
c. DESE’s formal review report* 
d. NCTQ Teacher Prep Review: Program Diversity and 

Admissions Scores* 

Karen LaFond 
 

Lois Wims  
 

Recommendation to the Full                                        
Board - 4 Votes Required  

a. Informational 
b. Informational  
c. Informational  

 
a. Informational 
b. Informational  
c. Informational 
d. Informational   

 
3.    Administrative Updates 

A. Other Business  
 

Karen LaFond 
  

  4.    Adjournment Karen LaFond   4. Vote Required 

           
*Attachments 

 

https://worcester.zoom.us/j/7540181608
















2020-2021



• Each tenure-track faculty member is evaluated every year.

• Process is governed by the MSCA Contract and includes:
oClassroom Observation
oPeer Evaluation 
oChair Evaluation
oDean Evaluation and Recommendation
oProvost Recommendation
oPresident Recommendation and Approval

• At each of the first 5 years, a recommendation is made regarding 
reappointment to the next year.

Tenure Process at WSU

Worcester State University 



• During the sixth year, candidates must come up for tenure.

• Each tenure candidate produces an extensive portfolio of 
accomplishments in:

Tenure Process at WSU

Worcester State University 

oTeaching Excellence
oScholarship / Creative Activity
oProfessional Service
oAlternative Assignments
oClassroom Observation
oPeer Evaluation (Department)
oChair Evaluation

oUniversity-wide Tenure 
Committee Vote

o Includes an Interview
oDean Evaluation and 

Recommendation
oProvost Recommendation
oPresident Recommendation
oBoard of Trustees Decision



• In cases where individuals came to WSU with experience 
elsewhere or tenure elsewhere, the candidate may apply for an 
early tenure decision.

• Tenure is a commitment for continuous employment by the 
institution.

• A negative tenure decision requires a terminal contract to the 
faculty member for the seventh year.

Tenure Process at WSU

Worcester State University 



Faculty Members Recommended 
for Tenure

Faculty Member Degree Degree Field

Timothy Antonelli Ph.D. Mathematics

Kristina Curro Ph.D. Communication Sciences & Disorders

Noah Daleo Ph.D. Mathematics

Benjamin Jee Ph.D. Psychology

Syamak Moattari Ph.D. Health Science

Worcester State University 



Faculty Member for Tenure:
Timothy Antonelli, Ph.D.

• Department of Mathematics

• Ph.D. Biomathematics, NC State University

• 3 Peer Reviewed Articles

• Collaboration with WPI

• Taught Mathematical Modeling in Peru

Worcester State University 



Faculty Member for Tenure:
Kristina Curro, Ph.D.

• Department of Communication Sciences & Disorders

• Ph.D. Communication Sciences and Disorders UMass Amherst

• CEU Workshop Presenter

• Graduate Teaching 

• Conference Presentation

Worcester State University 



Faculty Member for Tenure:
Noah Daleo, Ph.D.

• Department of Mathematics

• Ph.D.  Mathematics North Carolina State University

• 8 Conference Presentations

• 7 Peer Reviewed Publications

• APC Committee Membership

Worcester State University 



Faculty Member for Tenure:
Benjamin Jee, Ph.D.

• Department of Psychology
• Ph.D. Cognitive Psychology University of Illinois at Chicago
• Over 2 Million Dollars in Grant Funding
• 4 Peer Reviewed Publications
• 23 Presentations and Commitment to Undergraduate Student 

Researchers 

Worcester State University 



Faculty Member for Tenure:
Syamak Moattari, Ph.D.

• Department of Health Sciences

• DPH Boston University, MD Shaid Beheshti Medical University

• Former Chair of Health Sciences

• Extraordinary Dedication Award at WSU

• Advising Innovator and Community Health Initiative Participant

Worcester State University 



• All hires who have the terminal degree in their field are appointed at 
the Assistant Professor rank.

• After a contractual time period, Assistant Professors may apply for 
promotion –
oApril 1st of prior year notification
oCandidates may request consideration for promotion early.

• Associate Professors, after a contractual time period, may apply for 
promotion to Professor.

• Promotion to Professor requires a higher level of merit.

Promotion Process at WSU

Worcester State University 



• The promotion process requires:

oClassroom Observation
oPeer Evaluation (Department)
oChair Evaluation
oUniversity-wide Promotion Committee Vote
oDean Evaluation and Recommendation
oProvost Recommendation
oPresident Recommendation
oBoard of Trustees Decision

Promotion Process at WSU

Worcester State University 



• Each promotion* increases the base salary by academic rank by 
whichever is the greater amount equal to 5% of the current salary 
or to the corresponding rate below:

Promotion Process at WSU

Worcester State University 

• Associate Professor:     $4,462       x         4 =   $17,848
• Full Professor:              $4,977       x         5 =   $24,885

Annual Total:    =   $42,733

Academic 
Rank

Base Salary 
Increase

Faculty 
Candidates

Annual Cost 
to WSU

* These rates are effective as of September 2019



Faculty Members Recommended for
Promotion to Full Professor

Faculty Member Degree Degree Field

Elizabeth Bidinger Ph.D. English 

Hyesun Kim Ph.D. Criminal Justice

Samuel O’Connell Ph.D. Visual & Performing Arts

Ana Perez-Manrique Ph.D. World Languages

Elizabeth Siler Ph.D. Business

Worcester State University 



Faculty Member for Promotion 
to Full Professor: 

Elizabeth Bidinger, Ph.D.

• Department of English

• Ph.D. University of Connecticut

• Equity in Pedagogy Innovator

• Fosters Ink Organization for Student Writers

• Driving Force Behind Memoir by the Numbers

Worcester State University 



Faculty Member for Promotion 
to Full Professor: 
Hyesun Kim, Ph.D.

• Department of Criminal Justice
• Ph.D. from Indiana University of Pennsylvania
• Study Abroad Leader in South Korea
• Partnership with Massachusetts Department of Corrections
• Peer Reviewed Publication and Multiple Presentations
• APC Committee Member

Worcester State University 



Faculty Member for Promotion 
to Full Professor: 

Samuel O’Connell, Ph.D.

• Department of  Visual & Performing Arts
• Interdisciplinary Ph.D. in Theater and Drama at Northwestern 

University
• Numerous Publications and Presentations, Several Grants
• MSCA President
• Incoming Chair of Visual and Performing Arts

Worcester State University 



Faculty Member for Promotion 
to Full Professor: 

Ana Perez-Manrique, Ph.D.

• Department of  World Languages
• Ph.D. Spanish Florida State University
• Editor of Currents
• 13 Presentations, 4 Published Essays
• Graduate Coordinator
• Chair of the Department of  World Languages

Worcester State University 



Faculty Member for Promotion 
to Full Professor: 

Elizabeth Siler, Ph.D.

• Department Of Business

• Ph.D. University of Massachusetts Amherst

• 16 Conference Presentations

• Open Education Resources Participation

• Reviewer for Scholarly Publications

Worcester State University 



Faculty Members Recommended for
Promotion to Associate Professor

Faculty Member Degree Degree Field

Timothy Antonelli Ph.D. Mathematics

Kristina Curro Ph.D. Communication Sciences & Disorders

Noah Daleo Ph.D. Mathematics

Elizabeth Osborne Ph.D. World Languages

Worcester State University 



Faculty Member for Promotion 
to Associate Professor: 
Elizabeth Osborne, Ph.D.

• Department of  World Languages

• Ph.D. Hispanic Languages and Literatures, SUNY Stony Brook

• Director of Spanish Clinic

• 9 Conference Presentations

• Multiple Grants

Worcester State University 



Questions?

Worcester State University 



The Massachusetts Department of Elementary and Secondary Education accreditation of our Education 
programs issued their report of Worcester State University’s programs recently.  What follows is a 
summary of their findings and the department’s response to date.  On April 7, 2021, President Maloney, 
Dean Larrivee, and the Provost will meet with representatives of DESE to provide an institutional 
response to the report and the questions that spring from the findings. 

The DESE report follows a self- study process conducted by our Education faculty under the leadership 
of Dean Linda Larrivee, Associate Dean Raynold Lewis, and Department Chair Christina Kaniu.   The 
Education Department and DESE review and assess the following domains in the process: The 
Organization, Partnerships, Continuous Improvement, The Candidate, and Field Experiences and 
Instruction.   The process utilizes ratings of exemplary, proficient, needs improvement, or unsatisfactory. 

Worcester State University received Exemplary ratings under Partnerships, proficient ratings in 
Continuous Improvement, The Candidate, and Field Experiences.  The Organization was rated as Needs 
Improvement.  The Response to Covid-19 was added to the DESE Report process this year, and multiple 
positive comments were received.  The program cited its support for students first and the experience 
of the department with on-line learning as a strength heading into the conversion to completely remote 
learning last spring of 2020. 

 

 



EDUCATION DEPARTMENT: SUMMARY OF FINDINGS 
 

March 2021 
 
 
CURRENT STRENGTHS: Several strengths were highlighted in the DESE report. In particular, the 
area of “partnerships” was judged to be exemplary.  
 
1. Partnerships 
WSU’s long-term partnerships with the Worcester Public Schools and other local school systems 
has been noted as a particular strength. In particular, the Education Department’s system of 
Professional Development Schools was noted as exceptional.  
 
2. Continuous improvement 
The Education Department’s ability to respond to the needs of local school districts was noted. 
Specifically, the department’s commitment to collecting and reviewing internal and external 
data to make changes and respond to the need of both the students and the partners is strong. 
 
3. Students 
“The Education Department has a multi-stage approach to support and track students’ progress 
throughout their time in the program.” 
 
4. Field-based experiences 
Students are able to have effective field-based experiences due to the strong partnerships as 
noted above.  
 
 
CURRENT CONCERNS: Overall, the university must provide more support for the department 
and its programs (see DESE report section “Organization”). 
 
1.  The department needs additional faculty members to be able to offer the range of courses 
necessary for students in the various programs. 
 

a. Two faculty members are retiring at the end of the 2020-2021 academic year: one in Early 
Childhood and one in Middle-Secondary Education. These positions are critical. Early 
Childhood Education currently has 132 students and Early Education and Care currently has 
45 students at the undergraduate level as well as having an accelerated online along with a 
face-to-face on-campus graduate program. Middle-secondary, although a minor rather than 
a major, has 174 students (middle = 5, secondary =169) at the undergraduate level and 90 
at the graduate level. Although the department has been approved to hire two full-time 
temporary faculty members for the 2021-2022 year, they also request full searches during 
that year for tenure-track lines to begin in the fall of 2022. 
 



b. In the past decade, two faculty lines in Education were released to other departments: 
one due to a retirement (education leadership) and one due to a faculty member entering 
administration (middle-secondary). To assure support for programs indicated as needs by 
the DESE report, a faculty member with expertise in assessment and education leadership 
should be added for the 2021-2022 academic year as a full-time temporary position with a 
search for tenure track in the subsequent year.  

 
2. The department is in need of its own internal specialized data management system. Yearly 
reports to DESE and AQEP demand that various types of data (e.g., TK 20, Livetext, etc.) are 
collected and analyzed on an ongoing basis. Note: Blackboard may have a feature for 
educational assessment, but it may be an add-on, additional cost feature. We will be happy to 
explore options with WSU IT. 
 
3. As noted by DESE: “evidence indicates licensure candidates in the Education Department are 
less diverse than the student population on WSU’s campus overall.” A continuing goal is the 
ability to support and mentor a diverse group of students and to encourage more BIPOC 
students to enter the field of education. The need for the university to support early college 
courses specifically designed to encourage students to be prepared for a major in education is 
needed. Support for mentoring students throughout the program is also needed. For example, 
the Education Department could hire graduate student assistants as mentors along with 
providing teachers of color in the community with stipends to work with our students of color. 
 
4. Both the Reading and Educational Leadership programs were shown to “need improvement.” 
The department has already made changes but will review continued needs. 
 
 
GOALS AND OPPORTUNITIES 
 
1. Replace the two faculty members retiring at the end of the 2020-2021 academic year with 
full-time temporary faculty members in the same areas (Early Childhood and Middle-Secondary 
Education). 
 
2. Conduct a search for tenure track faculty members for these two positions in 20201-2022 for 
a start date of fall 2022. 
 
3. Replace the two vacant faculty lines.  

a. Add an additional full-time temporary faculty line for 2021-2022 in the area of education 
leadership with a subspeciality in assessment. Conduct a full search during the 2022-2023 
AY for a start date of fall 2023. 
b. Add an additional full-time temporary faculty line for 2022-2023 in an area specified by 
the department after a full review of the most striking need. Conduct a full search during 
the 2023-2024 AY for a start date of fall 2024. 

 



4. Purchase a data-management system for the department. The Education Department must 
collect and manage a great deal of data for both DESE and AAQEP (Association for Advancing 
Quality in Educator Preparation) accreditation. The data must be collected, entered, and 
analyzed on an ongoing basis for yearly reports as well as for full re-accreditation reports due to 
DESE every seven years.  
 
5.  Embrace the opportunities provided by WSU’s new Major Plus program by to highlight the 
benefits of a minor in secondary education as well in the minor in Education Studies to students 
across the university. 
 
 

 
 

SUMMARY 
 
 

FULL APPROVAL 
DESE is impressed with all that the Education Department is able to accomplish. However, they 
are concerned with the sustainability of the department’s successes with the lack of resources 
(see above). DESE representatives stated that the department can accomplish even more with 
more and specific support from the university. In addition, the Education Department will need 
to submit yearly reports to DESE and AAQEP to show progress in areas of concern noted above. 
However, the Education Department cannot add any new programs without evidence of the 
capacity to support these programs. 
 
 
 
 
Respectfully submitted, March 2021 
Linda S. Larrivee, Ph.D, Dean of Education, Health, and Natural Sciences 
Raynold M. Lewis, Ph.D., Associate Dean of Education 
Christina L. Kaniu, Ed.D., Department Chair 
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Review Context 
 
The information below provides context for the report that follows.  

2020-2021 Formal Review 
Standards 
The formal review was conducted in accordance with the regulations outlined in 603 CMR 7.00 and the 
Massachusetts Department of Elementary and Secondary Education’s (DESE) Guidelines for Program 
Approval. New standards for program approval were passed in 2012 which elevated expectations for review 
and approval in the Commonwealth. Through the review process, DESE seeks to ensure that preparation in 
Massachusetts results in effective educators ready to support the success of all students. Several key shifts 
articulated by the 2012 Program Approval standards are worth noting as context for the report that follows: 

● Expectation of Impact: Providers are required to demonstrate the impact of their preparation programs 
through the outcomes-based review. Evidence of program impact is weighted to a greater extent in the 
review process, which examines both inputs and outcomes. Evidence of outcomes may include 
information collected and reported by the organization and also includes state-reported output 
measures. For the 2020-2021 review cycle, these state-reported output measures included: 

o Completer totals 
o Employment data (placement overall and by district as well as retention) 
o Educator Evaluation Data (for top three employing districts) 
o Massachusetts Tests for Educator Licensure (MTEL) data (pass rates) 
o Stakeholder surveys 

Several output measures are published on DESE’s public profiles. Future reviews will include 
additional state-reported output measures as they become available.  

● Emphasis at the Organizational Level: In Massachusetts, approval is granted to a Sponsoring 
Organization (SO). The authority granted to providers is significant in terms of both scope and 
duration. This means the Commonwealth places a great responsibility in SOs to maintain and improve 
high-quality programs during the period of approval1. As a result, the summative evaluation that is the 
formal review seeks to ensure that there are systematic and structural elements in place at the 
organizational level, providing greater assurances that all programs are producing effective educators 
during the term of approval. The Program Approval standards are categorized into six categories, 
called domains, five of which are evaluated at the organizational level: The Organization, 
Partnerships, Continuous Improvement, The Candidate, and Field-Based Experiences. The sixth is the 
Instruction Domain. 

 
Process 
In order to uphold the rigor articulated in the 2012 standards, DESE built an improved formal review process. 
The 2020-2021 review year was the seventh implementation of this process. In the design and development of 
the process, DESE sought to ensure that it is effective, efficient, and consistently rigorous. The ultimate goal 
is that the review process builds a solid evidence base for decision-making. Several integrated features of the 
system help achieve this goal, including: 

● Evaluation Tools & Criteria – The Review Evaluation Tool is the centerpiece of DESE’s review 
system. It makes explicit the criteria against which Sponsoring Organizations are evaluated and 

                                                      
1 Period of approval is seven years, unless the program ceases to meet requirements. Under 603 CMR 7.03(6) “The 
Department may conduct an interim review of an approved preparation program on an as-needed basis.” 

http://www.doe.mass.edu/lawsregs/603cmr7.html?section=11
https://www.doe.mass.edu/edprep/review/program-approval.docx
https://www.doe.mass.edu/edprep/review/program-approval.docx
http://profiles.doe.mass.edu/search/search.aspx?leftNavId=
https://www.doe.mass.edu/edprep/review/evaltool/
https://www.doe.mass.edu/edprep/review/criteria-list.docx
http://www.doe.mass.edu/lawsregs/603cmr7.html?section=03
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guides the review team through the collection, analysis and evaluation of the evidence-base. The Eval 
Tool Overview provides the most comprehensive discussion of the development and planned 
implementation of the review process.  

● Review Toolkit – The Toolkit provides instructions and materials for each phase of the review. It 
ensures that the process is streamlined and consistent.  

● Elite cohort of Reviewers – DESE recruits, selects, and trains an experienced group of educators to 
support the evaluation of SOs.  

Based on implementation of this review system, DESE is confident in the judgments and decisions detailed in 
this report. For more information on Massachusetts’ program approval standards and review procedures, 
please email EducatorPreparation@mass.gov.  
 
COVID-19 Pandemic & Formal Review Context 
In March 2020, the Governor of Massachusetts declared a State of Emergency in response to the 2019 novel 
coronavirus (COVID-19) outbreak. With confirmed cases on the rise, the Governor placed restrictions on 
gatherings and ordered PK-12 Schools to close (Governor’s COVID-19 Orders #3, #16, and #28). 
 
In adherence with the orders, Sponsoring Organizations and PK-12 schools/districts closed physical buildings 
and transitioned to distance (remote) teaching and learning. As a result, the experiences of educator 
preparation candidates enrolled in programs during Spring 2020 were impacted. Given the extenuating 
statewide circumstances, DESE expanded waiver guidance on the implementation of the end-of-program 
performance assessments to allow Sponsoring Organizations to approach supporting candidates during the 
pandemic with more flexibility. 
 
While many Sponsoring Organizations and PK-12 schools/districts opened doors to candidates and students in 
Fall 2020, the COVID-19 pandemic continues to require Sponsoring Organizations to nimbly respond to the 
changes in their geographic regions and to the policies set forth by their partner PK-12 schools/districts.  
 
With the understanding that the COVID-19 outbreak required Sponsoring Organizations to deviate from 
routine practices in order to respond to candidates’, schools’/districts’, and the organization’s needs, DESE 
focused the formal review on the Sponsoring Organization’s educator preparation efforts pre-pandemic (prior 
to March 2020). For organizations undergoing review: 

● When possible, DESE advised Sponsoring Organizations to prepare the offsite submission materials 
based on practices and evidence prior to the pandemic. Sponsoring Organizations may have also 
shared evidence reflective of ongoing systems and structures, which may include data collected 
during and after the state of emergency. 

● During the offsite phase of the formal review, DESE focused on state output measures available from 
the 2017-18 and 2018-19 school years, pulling in data from 2016-17 as needed, for example when 
looking at stakeholder surveys. DESE also considered state output measures from 2019-20 as 
appropriate, recognizing the context of state closures related to the state of emergency. 

● Recognizing the ongoing pandemic, DESE and WSU converted the previously scheduled in-person 
onsite visit to a fully virtual onsite visit by moving all focus groups and interviews into a video 
conference format. 

● During onsite portion of the formal review, DESE hosted virtual focus groups and facilitators 
instructed all stakeholder groups to focus responses on pre-pandemic experiences. DESE also 
provided an opportunity for stakeholders to share their experience based on how WSU responded/is 
responding to the pandemic. In cases where recent examples were relevant, they have been 
highlighted in the report. 

As a result, this report will focus on evidence from pre-March 2020, however, may also reference current 
efforts as appropriate. 

https://www.doe.mass.edu/edprep/review/evaltool/overview.docx
https://www.doe.mass.edu/edprep/review/evaltool/overview.docx
https://www.doe.mass.edu/edprep/review/toolkit/2021/
https://www.doe.mass.edu/edprep/review/reviewers/
mailto:EducatorPreparation@mass.gov
https://www.mass.gov/info-details/covid-19-state-of-emergency
https://www.mass.gov/doc/march-15-2020-school-closure-order/download
https://www.mass.gov/doc/march-25-school-closure-extension-order/download
https://www.mass.gov/doc/april-21-2020-school-closure-extension-order/download
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Sponsoring Organization Specific Context 
Overview 
The following is an organization overview written by Worcester State University and provided to DESE 
during the offsite portion of the review: 
 
Worcester State University (WSU) is a four-year public, liberal arts and sciences university located in a 
diverse metropolitan setting west of Boston in the Commonwealth of Massachusetts. WSU has a long history 
of state approval and accreditation, both with the Massachusetts Department of Elementary and Secondary 
Education (DESE) and with different national accrediting bodies (NCATE, TEAC now CAEP). WSU 
program graduates are well prepared in content (GPA 3.65; spring 2019) and pedagogy (100% Pass rate on 
MTEL). 
 
Over the last three years WSU has produced an average of 140 completers each year. Program completers in 
the STEM areas are predominantly in the Post-Baccalaureate programs. 
 
The program is structured into three stages. Students enter Stage 1 when they matriculate in their freshmen 
year; and enter Stage 2 after 60 credits and passing scores in the Reading and writing MTEL; and enter stage 3 
during their Student Teaching assignment. Students are officially claimed for Title II purposes at Stage 2. 
Currently, WSU offers a wide variety of majors and programs designed to provide the teaching profession 
with competent teachers in the liberal arts and sciences. 
 
Since our last program approval visit in October 2013, WSU has added a new degree program - Mathematics 
for Elementary Educators (MEE) in response to needs of its constituency. To date 21 students have graduated 
from the program and are employed in teaching positions or are in graduate degree programs.  
 
With specialized programs in Reading, School Psychology, English as a Second Language, Moderate 
Disabilities, and Educational Leadership, WSU continues to meet the needs of critical personnel in the public 
schools. WSU utilizes a major part of its budget to fund two Clinical Professors. This Clinical Professor 
Model has tightened the partnership between Worcester Public Schools and WSU and has helped with 
implementation of the DESE pre-practicum expectations. WSU utilizes endowment funds through the Office 
of University Advancement to fund its technology needs and to support student travel to conferences. Over the 
last six years WSU has had a sustained recruiting program designed to attract more “teachers of color” into 
the field of education, and WSU has seen a rise in the number of students of color entering and completing the 
teacher education program. 
 
Graduates from the program when evaluated are rated 5.3% exemplary (State – 5.3%); 92.1% proficient (State 
– 86.2%), 2.6% Needs Improvement (State – 8.4%); and 0% Unsatisfactory (State - .1%). When asked “How 
well did WSU teacher Preparation Program prepare you to teach?” WSU scored 3.93; 3.44 & 4.05 on a 5-
point scale over the last 3 years. Among these same program completers, would recommend WSU to other 
students with a score of 4.35; 4.2 & 4.5 over the last three years. More recently, WSU has been approved to 
offer an endorsement at the Middle School level in mathematics and science. WSU is constantly seeking 
better ways to prepare students through the curriculum review process and by developing new initiatives in 
response to changing regulations and organizational focus. 
 
Information about WSU is best accessed on the Sponsoring Organization’s website: 
https://www.worcester.edu/Education/ 
 
Additional data and information specific to educator preparation programs can be found on DESE’s public 
profiles page.  
 

https://www.worcester.edu/Education/
http://profiles.doe.mass.edu/search/search.aspx?leftNavId=11238
http://profiles.doe.mass.edu/search/search.aspx?leftNavId=11238
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Glossary of Key Terms 
The terms below are used throughout this report. As these terms have state-specific meaning and are often 
misunderstood, DESE has defined them below. For ease of understanding, the definitions provided are 
informal. For the regulatory definitions, see 603 CMR 7.02. Commonly used synonyms are italicized.  

Sponsoring Organization (SO): Institution of higher education or alternative preparation organization that 
provides, or seeks to provide, approved preparation programs with the ability to endorse candidates for 
Massachusetts licensure; prep provider, program, institution 

Program: Content- and license-specific program within a SO. Programs are labeled by the subject area and 
level of the license being sought (e.g., Mathematics 5-8, Mathematics 8-12 are individual programs) 

Candidate Assessment of Performance (CAP): A culminating assessment required for program completion in 
the Commonwealth. The assessment establishes an intentional bridge from training to practice by aligning 
expectations with the Massachusetts Educator Evaluation Framework. 

Candidate: A person who is currently enrolled in an Ed Prep Program; students 

Completer: A person who has successfully completed an Ed Prep Program; alumni, graduates 

Student: PK-12 child 

Supervising Practitioner (SP): A licensed teacher who oversees the candidates’ field-based experience; 
cooperating teacher, mentor teacher 

Program Supervisor (PS): A member of the SO staff. The PS serves as the liaison between the SO and the 
practicum placement. He/she/they is/are responsible for overseeing the student teaching experience, observing 
and providing feedback to the candidate, and coordinating the assessment for program completion 

Faculty: A person who teaches coursework in the program. This includes part-time (sometimes referred to as 
adjunct) and full-time faculty; instructors; adjuncts; professors 

Initial License: A candidate is eligible for an Initial license once he/she/they successfully complete(s) an 
educator preparation program approved by the Commissioner, and meets other eligibility requirements 
established by the Board of Elementary and Secondary Education. 

Professional License: A candidate is eligible for a Professional License, which is an advanced license, after 
obtaining an Initial license for at least three years and completing additional graduate coursework. 

 

See Appendix C: Formal Review Decision Making for additional terms and definitions.  

  

http://www.doe.mass.edu/lawsregs/603cmr7.html?section=02
http://www.doe.mass.edu/edeval/
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Overview of Approval Status 
 
Approval Recommendation 

As a result of this review, The Department of Elementary and Secondary Education (DESE), in 
conjunction with a team of reviewers, has determined that Worcester State University be 
recommended for “_____.” 
 
[Approval status pending Commissioner’s recommendation. This will be added when the Final Report 
is released.] 
 
For more information on the decision-making process and definitions for the rating levels, see 
Appendix C.  
 
The chart below provides an overview of the rating for each domain. 

Organization Level: Domain Recommendations 

Domain Exemplary Proficient Needs 
Improvement Unsatisfactory 

The Organization   ✓  
Partnerships ✓    
Continuous 
Improvement  ✓   

The Candidate  ✓   
Field-Based Experiences  ✓   
Instruction (By Program) See Program Level: Domain Recommendations 
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Domain: The Organization 
Is the organization set up to support and sustain effective preparation programs? 

Commendations 

None 
Met Criteria 
 ORG 1: Organization demonstrates sufficient capacity and authority to effectively support and sustain 

effective educator preparation programs. 
● Overall, evidence indicates the Education Department believes they have what they need to support 

educator preparation efforts despite having limited capacity. Onsite, 55 percent of Full-time 
Faculty (n=11), 100 percent of Part-time Faculty (n=8), and 44 percent of Arts & Sciences Faculty 
(n=9) agreed Leadership for preparation programs has sufficient capacity and authority to make 
decisions necessary to support effective educator preparation programs. When asked to elaborate, 
an arts and sciences faculty member referred to the education programs as running “bare bones” 
and stated, “The education department has very few people doing a lot of work. I think they are 
doing a good job but there are not enough people. In our department we want to do more but it’s 
hard because we are so overwhelmed.” When asked to elaborate on their experience, several full-
time faculty members referenced the Associate Dean and Program Chairs. One faculty member 
stated, “The fact that we have an Associate Dean who is in education helps us be more nimble. We 
have been talking about programmatic changes that have occurred, I attribute that to the fact that 
we are collaborative, but also, we have someone in leadership. The decisions go smoother because 
the person making the decision is deeply involved in the field of educator preparation.” Another 
faculty shared, “Over these past years [the Chairs] have added a lot to the program and brought a 
lot of initiatives into the programs and worked to make it easier for us to do our jobs.” In the offsite 
submission, WSU described three recent examples of decisions leadership has made to support 
educator preparation (e.g., expansion of field-based experiences sites beyond Worcester Public 
Schools (WPS), collaboration between WSU and WPS to support paraprofessionals to pursue 
licensure, pursuit of additional TEACH grant funding). 
 

 ORG 4: All candidates, regardless of program or delivery model, have equitable and consistent access to 
resources. 

● Onsite, most Candidates/Completers (76 percent, n=97) agreed they have/had equitable access to 
the resources necessary to complete their program requirements. Similarly, in stakeholder surveys 
issued by DESE between 2017-18 and 2018-19, 65 percent (n=26) of Candidates and 88 percent 
(n=16) of Completers agreed the program ensured access to the resources required for learning 
(e.g., technology, facilities, personnel). Candidates/Completers onsite noted the dedication of their 
faculty. There was consensus when one shared, “Faculty came on weekends and at weird times to 
help us prepare [for MTELs].” In the offsite, WSU named a variety of practices to support 
candidates (e.g., materials available via curriculum library, one-on-one tutoring for MTELs, MTEL 
workshops, TEACH grant open to all students). 
 

 ORG 6: Faculty/instructors and staff engage in professional development or work in the field that has a 
positive impact on the quality of preparation provided to candidates. 

● In the offsite, WSU explains the Massachusetts State Colleges Association (MSCA) contract 
requires faculty to engage in continuing scholarship for promotion and tenure. Evidence collected 
throughout the review indicates full-time and part-time education faculty participate in professional 
development specific to educator preparation, meanwhile few arts and sciences faculty members do 
the same. When asked onsite, 73 percent (n=11) of Full-time Faculty and 75 percent (n=8) of Part-
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time Faculty agreed they participate in professional development experiences through or supported 
by WSU that have a positive impact on the work of preparing educators. Only 11 percent (n=9) of 
Arts & Sciences Faculty agreed. WSU supports faculty engagement in professional development 
opportunities via a variety of strategies (e.g., innovation grants, travel funding, conferences). 
WSU’s Center for Teaching and Learning also offers a variety of workshops on student-centered 
learning, cross-cultural awareness, and cultural competence and bias training. During onsite focus 
groups, full-time and part-time education faculty referenced the Center for Teaching and Learning 
as a valuable professional development resource. 

Findings 
❏ ORG 2: Systems/structures support collaboration within departments and across disciplines and improve 

candidate preparation. 
● Full-time faculty regularly collaborate to support candidate preparation; however, evidence 

indicates there is a lack of systems/structures that enable ongoing collaboration between arts and 
sciences faculty members and part-time faculty with full-time faculty members. In the offsite 
submission, WSU identified several examples of collaborative opportunities (e.g., monthly 
department meetings, faculty liaisons collaborate with Arts & Sciences and Humanities 
Departments, collaboration between departments to support development of new programs) as well 
as several outcomes of collaboration (e.g., new courses to meet pre-practicum requirements, 
development of the math elementary education major resulting in higher mean score for WSU on 
math MTEL, redesigned coursework). In some of the previously mentioned examples, full-time 
education faculty and arts and sciences faculty collaborated to implement the change. However, 
WSU did not share any examples of collaboration for part-time faculty. Onsite, results from 
stakeholders are mixed, with part-time and arts and sciences faculty indicating lower agreement 
rates relative to collaboration both within and across disciplines (Table 1). When asked to elaborate 
on experiences, arts and sciences faculty from multiple departments shared different experiences, 
signaling inconsistencies in opportunities for collaboration: 

o “History is working to revise our curriculum to make it better suited for future educators,” 
but “Collaboration feels dependent upon the energy of individuals. It does not feel 
supported institutionally and structurally.” 

o “The English Department has a subcommittee that works collaboratively with the 
education department. We try to meet monthly.”  

o “We have regular meetings where we discuss education and include it on our agenda, but 
we do not have any representative from the education department.” 

When asked who arts and sciences faculty regularly connect with from the Education Department, 
faculty named several different individuals (i.e., Ray Lewis, Sara Young, program chairs). 

 
Table 1. Percentage of Full-time Education Faculty, Part-time Education Faculty, and Arts & Sciences Faculty 
agreeing with various statements about collaboration at WSU. 

Statement Full-time Education 
Faculty (n=11) 

Part-time 
Education Faculty 

(n=8) 

Arts & Sciences 
Faculty (n=9) 

There are structures and systems that 
support collaboration within departments. 82% 50% 11% 

There are structures and systems that 
support collaboration across disciplines. 82% 38% 0% 

Collaboration has resulted in improved 
candidate preparation. 82% 75% 22% 

I participate in a collaborative structure at 
the Sponsoring Organization. 82% 63% 22% 
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❏ ORG 3: Budgets support ongoing educator preparation program sustainability and allocate resources 
according to the Sponsoring Organization’s goals. 

● Overall, evidence indicates WSU’s budget does not sufficiently support the educator preparation 
efforts. Only 27 percent (n=11) of Full-time Faculty and 63 percent (n=8) of Part-time Faculty 
agreed the budget allocates resources to the educator preparation programs according to 
organizational goals. Furthermore, only 45 percent (n=11) of Full-time Faculty and 44 percent 
(n=9) of Arts & Sciences Faculty agreed they have the resources they need to effectively prepare 
educators. All Part-time Faculty (n=8) agreed they had the resources needed. Full-time faculty and 
arts and sciences faculty shared the following comments about their experiences over the past few 
years, which signaled these concerns existed prior to the pandemic: 

o “There are never enough resources to be divided across campus priorities. The Education 
Department doesn't quite hold its premier place in the campus pecking-order as it once 
did.” 

o “[The] Chair works well within the budget allotted by WSU Administrators. Prior to 
COVID, [the] budget has been frozen for several years. Each curriculum area was given 
$300-500 ($2000 total for the department) for supplies/teaching materials. It took an "act 
of congress" to get approval [and] funding for the Education Department to access the 
Teaching Channel to supplement/allow for alternative field hours for 2020-21. Prior to 
that, individual faculty members paid out of pocket.” 

o “I’ve been here a long time and it seems Education does a very good job dealing with a 
wide range of programs and requirements and at times they seem to be under-resourced.” 

● It is evident faculty are doing the best they can with the resources allotted. In cases where 
additional resources are needed and not yet supported by the institution, faculty/staff and/or 
members of the WSU community supplement from their personal income. During focus group 
discussions onsite, a faculty member shared, “We also have funds to provide vouchers for our 
students for the MTELs because as indicated our [candidates] work in addition to being full-time 
students, so many of them are tight in terms of paying for the MTELs. This is from alumni and 
funds from a former faculty member.” In regard to faculty load, WSU noted “Full-time faculty also 
teach in the graduate programs above their regular load. This sharing of faculty with the graduate 
school has been the model for some time.” Onsite, a part-time faculty member shared, “I’ve been 
teaching for 11 years and initially a minimum course was eight students and was then increased to 
10, but there was no adjustment to salary to adjuncts. If you have between 10 to 25 students, there 
are no adjustments to salary. I find this inequitable as there is more adjunct teaching in the 
profession than regular faculty.” 
 

❏ ORG 5: Recruitment, selection, and evaluation processes result in the hiring and retention of effective 
faculty/instructors and staff. 

● Overall, candidates/completers had mixed experiences with regard to faculty effectiveness. 
Meanwhile, faculty also reported challenges with their hiring process, preventing them from hiring 
faculty with the expertise needed to support their candidates (Table 2). 

o In stakeholder surveys issued by DESE between 2017-18 and 2018-19, 62 percent (n=26) 
of Candidates and 63 percent (n=16) of Completers agreed their faculty/instructors were 
effective at preparing educators. Onsite, 56 percent (n=97) of Candidates/Completers 
agreed their faculty/instructors are/were effective in preparing candidates for licensure 
role. There was consensus when a candidate/completer onsite noted, “There were good and 
not so great. Overall, [faculty] were really awesome and did prepare us well.” 
Candidates/completers highlighted some faculty “had been teachers themselves,” or were 
“gurus.” Meanwhile, other candidates/completers shared, “there was discrepancy in 
instructor ability,” and while most faculty members helped them, there were faculty who 
“hindered” their success more than supported them. 
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o From the faculty perspective, there are a number of challenges affecting both hiring and 
retention of effective faculty including Human Resources (HR) controlling the hiring 
process, limited opportunity for current faculty to weigh in, and budget concerns (see ORG 
3). 

o An arts and sciences faculty member noted, “Education has had issues with HR,” 
and they had “personal experience with HR not understanding the specialties and 
not hiring the person that is the right fit for the position.” 

o A full-time faculty member shared, “Faculty hiring is determined by the Provost. 
We are not able to prioritize names that are moved forward. There can be strong 
opinions from HR who should make-up the hiring pool.” 

o In terms of retention, a full-time faculty member noted, “Though we have been 
able to hire strong candidates we have ‘lost’ many due to budget concerns or they 
have left for better paying positions. Administration has not allowed us to hire 
replacements due to retirement.” 

 
Table 2. Percentage of faculty groups agreeing their recruitment, selection, and evaluation process results 
in faculty who prepare effective educators. 

Statement Full-time 
Faculty (n=11) 

Arts & Sciences 
Faculty (n=9) 

Part-time 
Faculty (n=8) 

Our recruitment and hiring processes result in the 
employment of effective faculty. 64% 56% 88% 

Our evaluation processes result in the retention of 
effective faculty. 64% 56% 88% 

Faculty are evaluated based on our ability to 
effectively prepare educators. 73% 0% 88% 

 

Overall Domain Recommendation 

 Exemplary 

 Proficient 

✓ Needs Improvement 

 Unsatisfactory 
Domain Summary 
Evidence collected throughout the formal review indicates program leadership and faculty are able to support 
candidates to have an effective preparation experience, however existing systems and structures may not afford 
faculty sufficient capacity, authority, and resources to sustain effective programming. The limitations of 
existing systems and structures are most notable in the Organization domain given this domain emphasizes the 
faculty/staff experience. 
 
For example, evidence indicated candidates/completers receive the necessary advising (see CAN 3), however 
faculty may require additional time and resources to effectively advise candidates. Onsite, only 64 percent 
(n=11) of Full-time Education Faculty and only 33 percent (n=9) of Arts & Sciences Faculty agreed they have 
the time and resources necessary to effectively advise educator preparation candidates. One faculty member 
shared, “[As]an institution, we do not do a very good job at allocating faculty lines towards assessed needs 
within the academic curriculum.” Another faculty member stated, “We are so overworked [to] find the space to 
do one more thing. In the last four years or so, [we are] hiring less and less tenure line faculty [and] it’s been 
more difficult to make those cases [for more faculty members].” In regard to hiring new faculty, evidence also 
signaled current faculty have limited influence on the selection process. In turn, this may be contributing to 
candidates' mixed experiences with faculty effectiveness. 
 
The education department staff and faculty members are committed to the success of candidates and its 
programs. The education department has leveraged external funding to support its programming and initiatives 
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(e.g., TEACH grants, MassTeach). When the Education Department is not able to utilize funds from the 
institution or from grants overall, faculty/staff draw resources from the broader WSU community and 
supplement with personal income when necessary. 
 
Overall, evidence indicates faculty and staff are carrying out the work necessary to support candidates as well 
as meet the needs of PK-12 Partners (see Partnership domain), however WSU as an institution may need to 
invest more resources and grant the Education Department more authority and capacity to fully support and 
sustain its educator preparation programs. The findings outlined in this domain are directly a result of limited 
faculty capacity and limited resources dedicated to educator preparation programs at WSU.  
Professional Suggestions 
● While there is limited input from faculty in the hiring process, promising practices that focus on pedagogy 

should continue. According to a full-time faculty member, prospect faculty members “do teach a class” as 
part of the hiring process. This faculty member further explained, “The [potential faculty members] coming 
in do need to strut their stuff in front of [WSU] students and we ask students for their feedback….We do 
ask them to demonstrate their ability and we can see it is working. New hires are staying and are 
contributing to helping us understand with their own research and classroom experiences.” 
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Domain: Partnerships 
Is educator preparation from your organization meeting the needs of the PK-12 system? 

Commendations 
★ PAR 1: Sponsoring Organization responds to the needs of PK-12 districts/schools. 

● Onsite, the majority of Partners agreed WSU is responsive to their needs (Table 3). Evidence 
collected throughout the review shows WSU has responded to the needs of PK-12 schools/districts, 
in particular through several initiatives: development of Math for Elementary Educators major, 
design of the administrator leadership cohort, and programs to increase the diversity of the 
workforce. 

▪ Math for Elementary Educators (MEE) major: Partners, through the Teacher Education 
Advisory Council (TEAC), identified a need for elementary educators to have deeper 
mathematical knowledge. WSU responded by creating and seeking approval from the 
Department of Higher Education for the MEE major. By the time of the offsite submission, 
WSU had prepared 21 MEE candidates and 18 have been hired by MA public schools. 

▪ Administrator off-campus cohorts: Since Fall 2016, WSU has offered preparation 
coursework for aspiring school leaders in district-based cohorts, in their buildings, to 
support the administrator pipeline. To date, WSU has prepared cohorts of aspiring school 
leaders in Worcester Public Schools (WPS), the Public Schools of 
Northborough/Southborough, and in the Franklin area. More recently, the WPS 
Superintendent requested the WPS leadership cohort be redesigned to follow a residency 
model to allow for more time in schools, which will increase opportunities for candidates 
to shadow district leaders and have more shared responsibilities (see FBE 2 for more 
details). WSU responded to the request and began offering a residency leadership program 
for 14 internal WPS candidates in Fall 2020. 

▪ Diversity Initiatives: In response to districts’ need for a diverse educator workforce, WSU 
has implemented programming (e.g., A Call to Teaching Program and Worcester Future 
Teachers) and continues to respond to requests from Worcester’s leaders to develop 
additional initiatives. 

● Licensure for WPS Instructional Assistants (IAs): During the summer of 2019, 
WPS requested support from WSU to help prepare WPS IAs for licensure. WSU 
responded by offering MTEL workshops during times outside of school hours to 
support IAs. As a result, two cohorts of 50 IAs from WPS engaged in MTEL 
preparation during the summer of 2019 and spring of 2020; WSU reported there 
has been a 75 percent pass rate for participating IAs. Additionally, six IAs 
completed the WSU licensure programs in Spring 2020, and an additional four IAs 
were on track to complete by December 2020. To support their efforts, WSU 
provided IAs financial support via a DESE Diversity grant, JET Scholarships, and 
WSU MTEL voucher assistance. 

● Mayor’s initiative: At the Welcome Meeting, Leadership spoke to recent 
collaborative efforts with the Mayor of Worcester to increase the diversity of the 
workforce in WPS. WSU worked to develop strategies and was prepared to present 
to the Mayor until efforts were interrupted by the coronavirus pandemic in March. 
Onsite, the Superintendent of WPS spoke to this, “The mayor’s taskforce on 
diversity… we're trying to find solutions to add diversity in [the] hiring process 
and how to maintain or keep our educators of color. A document was produced by 
the President of WSU, and there were a lot of education professors from WSU 



 

 Massachusetts Department of Elementary and Secondary Education        14 
 

[involved]. Dr. Lewis was actually the Chair of the committee. Their 
recommendations have been passed on to Ivonne [WPS’ Chief Diversity Officer] 
who is implementing many of the suggestions….” 

● MassTeach: One partner onsite also named the MassTeach initiative, a partnership 
between Quinsigamond Community College (QCC) and WSU, sponsored by 
DHE, to support the STEM pipeline as a diversity initiative. The partner shared 
MassTeach Scholars “receive a 25k stipend to complete their junior and senior 
year at WSU…. [candidates] get their associates at QCC, bachelors [at] WSU, and 
teach four years at local high schools,” and noted this is “awesome if we can get 
women and students with diversity” as a result of the program. 

Table 3. Partners agreeing WSU has been responsive to their school/district needs. 

Statement Partners 
(n=10) 

Supervising 
Practitioners 

(n=13) 
WSU responds to my school’s/district’s/org’s needs (e.g., 
employment, professional development, through design and 
delivery of their educator preparation program, etc.) 

 77% 

WSU has inquired about my PK-12 school’s/district’s needs. 80%  

WSU is responsive to my school's/district's hiring needs.  90%  

WSU responds to my school/district needs by shaping key 
aspects of curriculum and instruction within the educator 
preparation program.  

80%  

WSU responds to my school’s/district’s needs via 
professional development. 60%  

The partnership between my school/district and the WSU is 
mutually beneficial. 100%  

 

Met Criteria 
 PAR 2: PK-12 partners make contributions that inform Sponsoring Organization’s continuous 

improvement efforts. 
● Evidence indicates WSU has a reciprocal relationship with its partners, in particular Worcester 

Public Schools, that have enabled open dialogue. A Partner onsite shared, “We hear back weekly 
and sometimes daily [from WSU]. Together with WSU, [we] modify what needs to be worked on. 
It's a constant back and forth about what the [candidates] need and what WPS’s needs are.” In the 
offsite submission, WSU describes several structures and strategies for soliciting partner input 
(e.g., TEAC includes local school/district administrators, Professional Development Schools (PDS) 
Council includes PDS principals, Clinical Professors who are also WPS teachers). In a WSU-
issued partner survey, 90 percent (n=10) of respondents indicated “Administration, faculty, or staff 
from [their] school/district have had the opportunity to provide feedback to WSU’s education 
department.” Similarly, 90 percent of Partners onsite (n=10) agreed WSU solicits their 
contributions (other than feedback) to inform continuous improvement efforts. Seventy percent 
(n=10) of Partners agreed WSU uses data generated by the partnership to improve educator 
preparation programming and outcomes (e.g., retention data, student learning), and 50 percent of 
Partners (n=10) agreed they have seen WSU make changes to educator preparation programs based 
on their contributions. 
 

 PAR 3: Partnerships improve experience for preparation candidates. 
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● Worcester Public Schools and WSU work together to support the candidate experience. Onsite a 
Partner shared, “Dr. Young is constantly bending over backwards as is our AVID Office to 
accommodate [candidate] needs regarding transportation and hours worked outside of the 
classroom.” The Partner continued to explain, “We offer bus passes to [candidates] that don’t have 
cars. Many of them do commute with cars, but their hours outside of school can be problematic, so 
we may have to switch a class/school for their timing. And we do that often.” In the offsite 
narrative, WSU outlined several examples for how their established partnerships have benefitted 
candidates (e.g., service projects and methods courses held at the 12 established Professional 
Development Schools (PDSs), Friday morning instructional rounds, seminar classes team-taught 
by WSU education faculty and teachers from WPS). WSU also shared data demonstrating this 
benefit: 

▪ 81.2 percent (n=32) of candidates and completers surveyed ‘agreed’ or ‘strongly agreed’ 
that their experiences with the PDS were an important part of their teacher preparation. 

▪ 87.5 percent (n=32) of candidates and completers surveyed said that working with the PDS 
throughout their time at WSU has made them feel more prepared to teach. 

Similarly, in stakeholder surveys issued by DESE between 2017-18 and 2018-19, 62 percent 
(n=26) of Candidates and 88 percent (n=16) of Completers agreed they benefited from the 
relationship that their program had with the school/district where they had their field-based 
experiences. 
 

 PAR 4: Partnerships positively impact the outcomes of PK-12 students. 
● Partners reported their partnership with WSU has positively PK-12 students within their district. A 

partner onsite stated, “The twice-weekly AVID tutorials are really integral. Those tutorials allow 
our [PK-12] students to matriculate into AP and honors. It’s really essential that we have 
approximately 40 [candidates] from WSU in our AVID classrooms every single year… It also 
gives the WSU [candidates] a very active role in the classroom.” Ninety percent (n=10) of Partners 
onsite agreed WSU is responsive to the needs of PK-12 students in their school/district. 
Additionally, 90 percent (n=10) of Partners agreed their partnership with WSU has had a positive 
impact on the outcome of students. In the offsite submission, WSU shared some specific examples 
of how their collaboration with WPS enhanced the student learning experience. In one example, 
faculty at WSU partnered with 5th grade teachers to establish a project every October, called 
“Columbus on Trial,” to support effective integration of elementary social studies with 
multiculturalism. 

 
 PAR 5: Sponsoring Organization evaluates partnerships on an ongoing basis, sustains those that are 

effective, and takes steps to improve those that are not. 
● Onsite, all Partners (n=10) agreed WSU evaluates the quality of their partnership on an ongoing 

basis and WSU takes steps to improve the partnership. Similarly, 90 percent (n=10) of Partners 
indicated their partnership is open to change and regularly steps back to discuss progress and 
challenges. According to the Field-Based Experiences staff, WSU reaches out to PK-12 principals 
each year to discuss PK-12 schools’ needs as well as what WSU has done (e.g., WPS designed 
courses with faculty, faculty teaching in PK-12 buildings). The conversation results in a “briefing 
with faculty on what worked and what didn’t work.” In the offsite submission, WSU identifies 
several ways in which partnerships are evaluated (e.g., PDS Council to assess PDS partnerships, 
TEAC). Through their ongoing evaluation, WSU has identified their most active partnerships are 
PDS schools that are closer to campus or schools that have been long-standing partners. As a result, 
WSU is working to enrich their partnerships at schools located further away; an example includes 
bringing projects WSU has implemented at one PDS school to other schools. 

Findings 
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None 

Overall Domain Recommendation 

✓ Exemplary 

 Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
Worcester State University’s partnerships with Worcester Public Schools have proven beneficial for WSU’s 
candidates as well as Partners, therefore WSU is rated “Exemplary” in this domain. 
 
Through the Professional Development Schools in WPS, WSU has integrated candidates into the WPS 
experience in a variety of ways. For example, WSU offers educator preparation courses to candidates within 
the PK-12 schools. Candidates’ field-based experiences are supported by educators within WSU’s PDS 
network and WSU’s clinical faculty members, who are WPS teachers working directly with WSU, help to 
monitor the quality of field-based experiences. Each year, WPS hires around 30 percent of WSU’s completers 
into the district, indicating the integrated training experience has supported a strong, consistent pipeline of 
educators who are ready to enter the district as practitioners. A Partner onsite stated: 

 
“The benefit of having the partnership is we love to hire them [WSU candidates]. The experience that 
they have and the bonds they create with students, families, and colleagues really help [to] transition 
really smoothly. They know the whole climate, process, procedures. When we’re able to hire, they’re 
like 5th year employees.” 
 

When asked onsite, 100 percent (n=5) of Partners who identified as PK-12 school/district leaders (e.g., 
Superintendents, Central Office Staff, Principals) agreed candidates who complete the program are prepared to 
be effective educators. All PK-12 school/district leaders (n=5) also agreed they would hire candidates who 
complete WSU’s program. 
 
Onsite, partners across several districts and organizations attested to the mutually beneficial partnership with 
WSU and highlighted ways in which WSU has supported their programs and teachers (see Table 4 for Partners 
represented onsite). For example, WSU has been integral in staffing the AVID tutorial program and WSU 
faculty have offered support to PK-12 teachers to prepare for civic learning projects (e.g., Columbus on Trial 
and the Blackstone River Watershed projects at May Street School); other projects/events supported by WSU 
include Math Center Days at May Street School and Columbus Park School; and Family Math Night and Book 
Buddies at Tatnuck Magnet. Via the TEAC and PDS Council, WSU is able to identify the school/district needs 
on an ongoing basis and as a result has developed programming to support district goals (e.g., stronger math 
preparation for elementary educators, district diversity goals, preparation for administrators). 
 
Overall, 67 percent (n=9) of Partners (including PK-12, non-profit, and community college partners) indicated 
their partnership can be best described as a partnership that is designed around the effective preparation and 
strategic recruitment/ hiring/ongoing development of educators in order to improve both student learning and 
the long-term sustainability of the educator pipeline. Additionally, 89 percent (n=9) of Partners agreed 
considering the costs of their partnership (e.g., monetary, time, capacity, etc.), their district is getting a valuable 
return on its investment. All (n=9) Partners also agreed they would recommend other schools/districts establish 
partnerships with WSU. 
 

Table 4. WSU’s declared partner from the offsite submission, partner represented during the onsite portion of the 
review, and WSU’s top hiring PK-12 districts. 
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WSU’s Declared Partners  Partner Represented During 
Onsite Portion of Review  WSU’s Top Hiring Districts 

(2018) 
● AVID Program 
● Auburn Public School 
● Dudley-Charlton Regional School 

District 
● Tantasqua Regional Union 61 
● Wachusett Regional School 

District  
● Worcester Public Schools 

 PK-12 Districts: 
● Auburn 
● Tantasqua Regional & 

Union 61 Districts 
● Wachusett 
● Worcester (7 people) 

Other: 
● AVID Program Specialist 
● Quinsigamond Community 

College 

 ● Worcester (28.7%) 
● Wachusett (3.0%) 
● Auburn (2.9%) 
● Douglas (2.3%) 

 
Professional Suggestions 
● Onsite, Field-Based Experiences Staff shared they are in the “pilot stage of setting up” and strengthening 

their partnership with Auburn Public Schools. They are working on this after reaching out to schools to ask 
about interest in establishing a “partnership at the district level.” As WSU works to strengthen partnerships 
with districts other than Worcester Public Schools, WSU should consider aspects of the WSU-WPS 
partnership that can be best replicated and scaled (e.g., PDS, cohorts of candidates placed in schools, etc.). 
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Domain: Continuous Improvement 
Is your organization driven by continuous improvement efforts that result in better prepared educators? 

Commendations 

None 
Met Criteria 
 CI 2: The consistent and ongoing use of internal and external evidence, including DESE data, informs 

strategic decisions that impact the Sponsoring Organization, education programs, candidates, and 
employing schools/districts. 

● Overall, evidence indicates WSU considers a variety of internal and external data sources to 
support continuous improvement efforts. When asked onsite, 82 percent (n=11) of Full-time 
Faculty, 75 percent (n=8) of Part-time Faculty, and 60 percent (n=5) of Program Supervisors 
agreed data, including DESE data, is consistently used to inform strategic decisions that impact 
WSU, preparation programs, candidates, and employing schools/districts. When asked to elaborate 
on their responses, full-time faculty referenced MTEL data, sharing this data has informed the 
development of MTEL prep courses. A part-time faculty member explained, “WSU has made 
strategic decisions based on what the districts need. When they say they needed strong math 
teachers in the elementary field, they worked to get an elementary math program together.” 
Another part-time faculty member also noted WSU has offered additional sections of coursework 
in the evening to support candidates who had daytime jobs. Throughout the offsite submission, 
WSU outlined examples of decisions made and explained how internal and external data informed 
the decisions (e.g., MTEL pass rates; program enrollment numbers; DESE’s stakeholder survey; 
WSU’s surveys for partners, candidates, and WSU alumni). In the offsite narrative, WSU also 
shared they are in the process of revising some internal data tools. For example, the existing 
program completer survey did not capture the full experience of candidates and were not fully 
aligned with program approval domains, therefore WSU made the decision to revise the survey.  

 
 CI 3: Sponsoring Organization acts on feedback solicited from internal and external stakeholders (including 

candidates, graduates, district and school personnel, and employers) in continuous improvement efforts. 
● Most stakeholder groups onsite agreed WSU collects feedback from them and makes changes as a 

result (Table 5). While fewer candidates/completers agreed they have seen WSU make changes, 
several candidates/completers onsite cited examples of when WSU has acted on their feedback. 
One candidate/completer shared, “I was part of the [Reading] program when it was not a good set 
up. I told them they had to put someone in charge if the program was to continue. [It] was so hard 
to get information [about] licensure. Reading was pushed to the side. It wasn’t a great experience. 
[I am] glad to hear that there is someone in charge now.” An Administrator candidate/completer 
also shared, “The professors have asked for feedback throughout the courses and they adjusted 
based on [our] feedback.” Candidates/completer in the Initial, Baccalaureate programs noted WSU 
set up a committee to open dialogue between candidates and faculty. Candidates/completers 
shared: 

▪ “WSU uses feedback. [I am] part of a committee that they put together for student 
feedback and [we] meet a couple of times a semester with Dr. Kaniu (Education Chair). 
We gather information to inform what they are doing. One of my professors asked me to 
participate.” 

▪ “I am also in that committee. I love it and think it's a great way to communicate between 
students and professors.” 

▪ “The education department continues to evolve by asking students for feedback and 
making changes based on it. Specifically, they established a committee including enrolled 
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students to keep a pulse on how students in various programs feel throughout the 
semester.” 

Table 5. Internal and external stakeholders in agreement WSU asks for feedback and acts on feedback provided. 

Question 

Internal Stakeholders External Stakeholders 

Full-time 
Faculty 
(n=11) 

Part-time 
Faculty 
(n=8) 

Program 
Supervisors 

(n=5) 

Partners 
(n=10) 

Supervising 
Practitioners 

(n=10) 

Candidates/ 
Completers 

(n=97) 
The organization acts on feedback 
from candidates, partners, 
employers, etc. in continuous 
improvement efforts. 

73% 100%     

The program asks/asked for my 
feedback.   100% 90% 90% 61% 

WSU makes changes as a result of 
feedback provided.   80% 90% 70% 26% 

 
 
 CI 4: Goals articulated in the State Annual Report yield improvements to the Sponsoring Organization’s 

educator preparation programs. 
● In the offsite narrative, WSU explains the Education Department connects its goals to strategic 

initiatives of the campus community. When asked to share examples of recent goals and the 
resulting effect, WSU referred to goals in three areas: 1) recruiting and retaining candidates of 
color, 2) staying current with technology, and 3) support paraprofessionals in WPS to obtain 
licensure. The examples demonstrated WSU’s ability to persist towards goals focused on 
improvements to the education programs, even when goals are not easily attainable (see Table 6). 

 
Table 6. WSU’s recent goals and progress towards goals. 
Goal Progress 
Recruit a cohort of 20 students 
from underrepresented groups 
to pursue teacher education in 
fall 2017. 

WSU collaborates with Quinsigamond Community College and WPS to 
attract students of color to careers in education.  
 
The EPIC grant was used to develop a pipeline to attract students of 
color into education. In 2017-2018, 15 students of color were 
recruited into the WSU teacher education program for fall 2017. 

Intentionally integrate 
technology in education courses 
to focus on pedagogy and 
expand the use of technology 
beyond the use of iPads. 

Additional technology has been purchased and installed in a number 
of classrooms at WSU. Interactive white boards, touch screens, iPads, 
and Chromebooks were purchased and are all being used with 
candidates in the licensure programs. 
 
WSU also submitted a proposal for a Digital Literacy and Computer 
Science licensure program to DESE. While the program did not receive 
approval for the new program, WSU’s Education Department is 
working with the Communications and Computer Science 
Departments to integrate digital literacy into coursework as required 
by the SMK Guidelines. 

To provide support for our 
external partners and 
Professional Development 
Schools in meeting their most 

In Summer 2019, a cohort of 29 paraprofessionals registered for MTEL 
preparation and took both Reading and Writing tests with 73 percent 
(n=15) and 86 percent (n=14), respectively. Currently, 1 student will 
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urgent need to obtain teacher 
licensure for paraprofessionals. 

receive endorsement in May for Biology, and 5 from the Moderate 
Disabilities Initial Licensure Program. 

  
Findings 
❏ CI 1: Sponsoring Organization monitors individual program efficacy and ensures that candidates who 

complete the program are prepared to be effective in the licensure role. 
● When asked about how WSU monitors individual program efficacy in the offsite, WSU described 

their process for monitoring candidates’ progression through the program (e.g., moving from Stage 
1 to Stage 2, candidate dispositions, passing MTELs). WSU did not explain how their oversight 
ensures each program is effectively preparing candidates for licensure. When asked to provide 
examples of changes to individual programs, two out of three examples named focused on MTEL 
pass rates. The third example named DESE’s new pre-practicum guidelines which required all 
programs to develop additional pre-practicum coursework. During the Welcome Meeting onsite, 
Leadership noted there are “So many ways [we] collect data and as a group [we] meet on a regular 
basis to discuss the meaning of the information. [We] look at how to update the program and better 
service the students and better serve the community.” Evidence collected throughout the review 
indicates WSU monitors programs via multiple sources of data (e.g., candidate advising surveys, 
course evaluations, program supervisor surveys, supervising practitioner surveys, data in Edwin). 
Despite this, evidence indicates candidates’ experience varied by programs, signaling additional 
monitoring of individual program efficacy is needed to support all programs to be effective (Table 
7). 

Table 7. Agreement rates from candidates/completers onsite when asked about their overall program experience. 

Statement 

Teacher, 
Initial 

Baccalaureate 
(n=45) 

Teacher, 
Initial Post-

Baccalaureate 
(n=16) 

English as a 
Second 

Language, 
Initial Post-

Baccalaureate 
(n=8) 

Moderate 
Disabilities, 
Initial Post-

Baccalaureate 
(n=8) 

Reading 
Specialist 

(n=3) 

Administrative 
Leadership 

(n=9) 

Overall, I would 
recommend this 
program to others. 

69% 94% 88% 75% 33% 78% 

Overall, my 
experience in this 
program has 
prepared me to be 
an effective 
educator. 

64% 94% 75% 75% 33% 78% 
 

 
 

Overall Domain Recommendation 

 Exemplary 

✓ Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
Throughout the review, WSU identified several changes and initiatives the organization has taken on that were 
heavily influenced by schools’/districts’ needs (e.g., new program proposals, evening coursework to support 
working IAs, additional MTEL supports, development of a liberal studies major to increase STEM enrollment). 
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These examples demonstrate WSU is committed to continuous improvement efforts in service of PK-12 
districts. Some changes were large-scale and complex (for example, WSU redesigned the administrator 
program to be responsive to the WPS Superintendent’s feedback (see FBE 2)), while others were extensions of 
current practices (e.g., offering additional MTEL workshop times). This indicates WSU has the capacity to 
drive changes and work towards identified goals.  
 
Additionally, it was evident WSU is actively collecting and reviewing internal and external data to inform 
decision-making, although some data systems and structures are just emerging (e.g., candidate feedback 
committees, a candidate advising survey). WSU should continue to invest in systems and structures to support 
internal monitoring based on the candidate experience across programs (e.g., coursework experienced by 
candidates, faculty effectiveness) so they can act to ensure effective preparation across individual programs. 
Overall, evidence reviewed across domains indicates WSU engages in ongoing continuous improvement efforts 
that have had a positive impact on its stakeholders, therefore this domain is rated “Proficient.” 
Professional Suggestions 

None 
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Domain: The Candidate 
Is the candidate’s experience throughout the program contributing to effective preparation? 

Commendations 

None 
Met Criteria 
 CAN 2: Admission criteria and processes are rigorous such that those admitted demonstrate success in the 

program and during employment in the licensure role. 
● Overall, evidence indicates WSU’s admission process supports the admissions of candidates who 

are able to be successful in the program. 
▪ To enroll in the licensure program as an undergraduate (baccalaureate candidate), 

candidates must be accepted by the institution, declare a major or minor in Education, and 
hold a 2.5+ high school GPA; this requirement is higher than the institution’s 2.0 minimum 
GPA threshold. Candidates are accepted into Stage 1 of the educator preparation track and 
begin by completing introductory coursework. Candidates progress to Stage 2 and Stage 3 
by meeting a number of additional requirements (e.g., MTELs, GPA). 

▪ In the Post-baccalaureate programs, candidates submit an application package to be 
considered for admission (e.g., career plan essay, transcripts, evidence of passing 
Communications & Literacy MTELs, letters of recommendation). Faculty program 
coordinators review application materials to ensure candidates have sufficient subject 
matter knowledge. Candidates may be fully accepted, conditionally accepted, or denied 
admissions. In a review of candidate artifacts, examples provided confirm that WSU 
follows their admission process for post-baccalaureate candidates to verify content, 
looking at undergraduate transcripts with a GPA of 2.7 in chosen content area, and passing 
MTEL scores for Communication & Literacy as well as content MTELs. In one example 
provided, an applicant had demonstrated insufficient content knowledge and was required 
to take an additional content-specific course prior to admission into the education program. 

● When asked onsite, 73 percent (n=11) of Full-time Faculty and 75 percent (n=8) of Part-time 
Faculty agreed admission criteria and processes for educator preparation programs are rigorous 
such that candidates admitted demonstrate success in the program. All Program Supervisors (n=5) 
and 80 percent (n=10) of Supervising Practitioners agreed candidates have the required subject-
matter knowledge to be successful in the licensure role. Eighty percent (n=5) of Program 
Supervisors and 89 Percent (n=9*) of Supervising Practitioners agreed Candidates have the 
dispositions necessary for effectiveness in the licensure role. 

 
 CAN 3: Candidates receive effective advising throughout the program (including, but not limited to, being 

knowledgeable about licensure requirements and career development and placement services that 
contribute to employment upon completion). 

● While candidate/completers were mixed on the overall quality of their advising, evidence indicates 
WSU has processes in place to support candidates with effective advising. 

▪ In the offsite narrative, WSU outlines a clear process for advising (e.g., Admissions Open 
House, guidance on program requirements at Orientation, candidates meet with advisors 
each semester during Pre-Registration periods, candidates are assigned an education 
advisor and a content advisor) and offers candidates opportunities to engage with campus 
resources (e.g., resume writing workshops and mock job interviews arranged through the 
Career Services Department, encourage candidates to attend the Massachusetts Education 
Recruiting Consortium (MERC) Career Fair). In regard to career advising, WSU has 
hosted six visits from WPS Human Service Department between 2017 and 2019. 
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Additionally, the Superintendent from Tantasqua comes out to a seminar to talk about job 
opportunities for candidates, and WPS does a special substitute teacher training for on 
campus, allowing candidates to begin working as WPS substitutes in their third (junior) 
year. WSU also tracks candidates’ advising experiences via survey each fall and spring. 
Survey data from Fall 2019 showed 75 percent (n=89) of candidates rated their overall 
experience with their advisor as “extremely positive”, and 76 percent (n=89) answered 
“almost always” to the survey statement, “I have been able to visit my advisor when I 
needed to.” 

▪ While WSU outlined clear structures and processes in the offsite, some 
candidates/completers onsite reported they did not always have effective advising. Overall, 
61 percent (n=97) of Candidates/Completers agreed they are/were effectively advised 
throughout the program. When exploring more specific aspects of advising, 64 percent 
(n=97) of Candidates/Completers agreed they are/were well informed by the program 
about the requirements for licensure, and 45 percent agreed they received career 
development and support that will have/had a positive impact on their ability to get 
employed upon completion. When asked to elaborate on their advising experience, one 
candidate/completer shared, “The beginning of my time at Worcester State was rough with 
the advising. I felt my advisor didn’t take the time to make sure I was on the right track and 
because of that I ended up falling behind. However, after I switched my advisor things 
went smoother.” Most other comments shared by candidates/completers were positive 
(e.g., faculty were accessible, advisor checks in). A candidate/completer noted they 
“especially appreciated the stages” WSU set up, and another shared that WSU “made it 
very clear as to what requirements were necessary in order to complete the program and 
receive [the] license.” In a review of candidate artifacts, DESE found evidence of robust 
advising throughout a candidate's program. 
 

 CAN 4: Candidates at risk of not meeting standards are identified throughout the program (in pre-
practicum, during coursework, and while in practicum) and receive necessary supports and guidance to 
improve or exit the program. 

● According to the offsite submission, candidates needing additional support are identified early in 
their program in a variety of ways (e.g., disposition instrument, progress through stages including 
tracking of course grades and MTELs). Candidate artifacts reviewed by DESE confirmed WSU has 
a strong candidate dispositions tracking system. Artifacts also showed WSU identifies candidates 
at risk during coursework as well as during practicum, explicitly outlining areas of concerns and 
files included a plan for improvement. In some cases, candidates ultimately left the licensure route, 
while in other cases, candidates improved and were able to complete successfully. In most cases, 
the outcome was unclear or ongoing as candidates are still enrolled. Onsite, faculty noted their 
process to identify candidates at risk has improved, sharing “Prior to our current chair, who is 
amazing, the actions taken regarding [candidates] who are at risk were very inconsistent.” Faculty 
now use several indicators that help them identify candidates at risk (e.g., grades, MTELs, key 
assessments). Additionally, faculty shared the Clinical Faculty play a key role as, “They are able to 
see our [candidates] and observe them with the modified version of the CAP. Sometimes 
[candidates] will re-do that part of the student teaching, we are paying attention to what they are 
doing in the field. The clinical faculty support them in improving and giving them the targets to 
improve.”  

● Most stakeholders, when asked onsite, agreed candidates at risk are identified and supported to 
improve. Fewer stakeholders agreed candidates unable to meet standards exit the program (Table 
8). When asked to elaborate however, most comments indicated they did not have experience 
where a candidate was at risk. 
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Table 8. Percentage of stakeholders agreeing candidates who are at risk are identified, supported and improve, 
or exit the program. 

Statement 

Full-time 
Education 

Faculty 
(n=11) 

Part-time 
Education 

Faculty 
(n=8) 

Program 
Superviso

rs (n=5) 

Supervising 
Practitioners 

(n=10) 

Candidates at risk of not meeting standards are 
identified early in coursework and/or field-based 
experiences. 

82% 75% 80% 60% 

Candidates identified to be at risk receive the 
support needed to improve. 91% 88% 80% 70% 

Candidates who are unable to meet standards exit 
the program. 73% 38% 40% 50% 

 
 CAN 5: Waiver policy ensures that academic and professional standards of the licensure role are met. 

● According to the offsite submission, candidates may seek course substitutions or credit for courses 
completed at other institutions of higher education. Candidates complete a “waiver application” 
along with pertinent documents; the request package is reviewed by the Curriculum Committee to 
ensure coursework fulfils the requirements in the WSU course candidates hope to waive. In a 
review of candidate waiver artifacts submitted by WSU, all waiver examples provided were for 
waivers related to coursework and waivers were issued in alignment with WSU's waiver policy. 

 
*N-sizes may shift throughout the domain when stakeholders did not answer the question in the survey. 
Findings 
❏ CAN 1: Systems to recruit and admit candidates result in the increased racial and ethnic diversity of 

completers in the workforce. 
● While WSU has put in concerted efforts to respond to the needs of PK-12 schools/districts for a 

more diverse candidate pool through active recruitment (see PAR 1), efforts have not yet 
effectively produced an increase in the racial and ethnic diversity of completers in the workforce. 
Throughout the review, evidence shows WSU has implemented several long-term strategies to 
recruit students including efforts at Quinsigamond Community College (QCC) and in the WPS. 
For example: 

o WSU has developed opportunities for students who begin at QCC to enroll in the licensure 
programs at WSU (e.g., dual enrollment opportunities, EPIC grant, MassTeach). In the 
offsite, WSU explained 70 high school students have benefitted from tuition-free courses 
via the dual enrollment program at QCC and WSU. Since the program began in 2016, 15 
students who benefitted from the dual enrollment program have received a teaching license 
through WSU. 

o Since 2016, WSU has held recruitment events for middle and high school students of color, 
such as A Call to Teaching, to promote enrollment in WSU’s undergraduate licensure 
programs; to date, 250 students of color have participated in the recruitment event. 

o At the Welcome Meeting, Leadership spoke to the Worcester Future Teachers program, 
calling it a “giant program” that is a “pipeline for high school students [to] becoming 
teachers.” The program, operated in partnership with WPS, invites high school students to 
campus for a week-long immersion experience where students are introduced to college 
campus life and the teaching career; during the academic year, the Worcester Future 
Teachers clubs come to campus each semester for a visit. In the offsite, WSU shared 120 
students from WPS have participated in the two programs as high school students over the 
past three years and 20 students have enrolled as education majors/minors at WSU. Five 
students have graduated with a teaching license and are currently employed as teachers in 
Massachusetts. At the Welcome Meeting, faculty/staff acknowledged the Associate Dean 
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has positively impacted diversity efforts given WSU had fewer than 10 candidates of color 
when he first moved into the Associate Dean role.  

● Despite ongoing efforts, candidate data over the past several years indicates WSU is not yet able to 
significantly increase the diversity of their completers. Since 2015-16, 8-9 percent of education 
completers at WSU have identified as people of color (Table 9). 
 

Table 9. Percentage of WSU completers who identify as people of color between 2015-16 and 
2019-20. 

 2015-16 2016-17 2017-18 2018-19 2019-20 

Completers from WSU 
identifying as people of color 

8.4% 
(n=225) 

8.1% 
(n=296) 

8.6% 
(n=291) 

9.0% 
(n=288) 

9.1% 
(n=252) 

Note: Completer data retrieved from the DESE Edwin Analytics database (Report EP701). Percentages and 
n-sizes do not include individuals who did not report their race or ethnicity. 

 
Meanwhile, the percentage of first-year undergraduates who identify as people of color at the 
institution of higher education overall has increased from 23 percent (n=814) in 2015-16 to 32 
percent (n=886) in 2019-20. Enrollment at the graduate level has remained between 13 and 14 
percent over the past five years. The diversity of degree-seeking transfer students is higher than 
undergraduate and graduate enrollment with 31 to 39 percent of transfer students identifying as 
people of color; based on WSU’s data from Fall 2019, 37 percent (n=179) of all WSU transfer 
students began at QCC (Table 10). 
 

Table 10. Percentage of first-year students enrolled at Worcester State University who identify as 
people of color between 2015-16 and 2019-20 (Source: Worcester State University Fact Book 2019) 

 2015-16 2016-17 2017-18 2018-19 2019-20 

Degree-Seeking First-Time, First-
Year Students at the IHE overall 

23% (n=814) 26% 
(n=789) 

30% 
(n=909) 

33% 
(n=891) 

32% 
(n=886) 

Degree-Seeking Transfer 
Students* 

31% (n=597)  37% 
(n=522) 

38% 
(n=533) 

39% 
(n=530) 

34% 
(n=490) 

Degree-Seeking Graduate and 
Post-Baccalaureate Students at 
the IHE overall 

13% (n=792) 13% 
(n=1,090)  

13% 
(n=939)  

14% 
(n=837) 

14% 
(n=872) 

Note: Student profile data for Worcester State University (overall institution) retrieved from Worcester State 
University Fact Book 2019, data was compiled by WSU’s Office of Institutional Research. 
* The majority of degree-seeking transfer students enrolled at WSU in Fall 2019 came from Quinsigamond 
Community College. 

Overall, evidence indicates licensure candidates in the Education Department are less diverse than 
the student population on WSU’s campus overall. WSU’s recruiting efforts at QCC are promising 
given the diversity of transfer students, however efforts have not yet resulted in a noticeable 
change. Given WSU’s relatively recent efforts at QCC in addition to its long-term strategy to focus 
recruitment programming at the middle and high school levels, WSU should monitor efforts to 
determine the return of investment in its programs. 

Overall Domain Recommendation  Exemplary 
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✓ Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
Overall, WSU is meeting expectations in this domain, therefore the Candidate domain is rated Proficient. WSU 
has implemented a multi-stage approach to support and track candidates’ progress throughout their time in the 
program (i.e., Stage 1, Stage 2, Stage 3). Each stage has specific criteria and expectations candidates must meet 
before they are able to advance to the next. Throughout the offsite submission, WSU cited specific data 
showing the number of candidates moving through the different programs and licensure pathways, 
demonstrating WSU is keenly aware of candidates’ progress. Additionally, the multi-stage structure has 
enabled WSU to identify candidates in need of additional support throughout the program, including through 
coursework and field-based experiences. Candidates generally received the advising they needed throughout 
the program, although a few candidates/completers noted they had ineffective or inconsistent advising 
experiences. Onsite, 72 percent (n=89) of Candidates/Completers agreed overall, their experience at WSU has 
prepared them to be an effective educator. 
 
While WSU has intentionally put in effort to recruit and support more candidates of color, evidence from the 
past few years indicates there has not yet been a significant increase in completers of color. Despite this, WSU 
has remained persistent in its efforts by developing new programs and initiatives and has closely tracked its 
impact (e.g., number of PK-12 students exploring education at WSU, number of WPS employees benefiting 
from WSU’s licensure supports, number of recruits from QCC). There is promise in the Education 
Department’s strategy to recruit directly from QCC and WPS, however, evidence suggests there is also 
possibility the Education Department may be able to increase the diversity of its candidate pool more quickly 
by attracting students from the overall WSU community. Overall, evidence indicates this is an ongoing area of 
focus and WSU is continuing to address it.  
Professional Suggestions 
● In 2020, DESE issued an advisory on the use of MTELs, stating, "Providers that have an existing policy in 

place where MTELs are used as a determining factor in decisions about admission, continuation in, or 
completion of initial teacher preparation programs should interrogate the implications of this policy and 
should consider revising existing policy based on information in this advisory." 

o Given Worcester State's current admissions requirements for Post-Baccalaureate candidates, WSU 
should examine potential impacts on applicants. 

o Additionally, given WSU’s criteria for candidates to advance from Stage 1 to Stage 2, where 
passing scores on the Communications & Literacy MTEL are required, and Stage 2 to Stage 3, 
where passing scores on all licensure-specific MTELs are required, WSU should examine potential 
impacts on candidates. 
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Domain: Field Based Experiences 
Do candidates have the necessary experiences in the field to be ready for the licensure role? 

Commendations 

None 
Met Criteria 
 FBE 1: Practicum hours meet regulatory requirements as per 603 CMR 7.04 (4) 

● All files in the random candidate sample included evidence that practicum hours meet regulatory 
requirements, with the exception of a Reading Specialist who only had evidence of 78.5 of the 
required 150 hours. This may have been due to a clerical error in completing forms; it is 
recommended that WSU ensure that performance assessment cover forms are used to indicate the 
final number of practicum hours experienced. 

 
 FBE 2: District partners are involved in the design, implementation, and assessment of field-based 

experiences. 
● WSU integrates partners’ voice into the design and delivery of their program through a variety of 

mechanisms (e.g., TEAC, PDS Council, principal round tables, hiring Clinical Professors). A 
Partner onsite cited the Clinical Professorship as an effective practice, sharing, “There is effective 
monitoring of student teachers. I absolutely love the agreement with WSU that gives us two or 
three WPS teachers that leave our schools for 2-3 years and serve WSU as WSU professors 
supervising student teachers and teaching classes.” The Superintendent of Worcester Public 
Schools also noted WSU designs and shapes their programs based on WPS’ input. Onsite, the 
Superintendent shared, “I felt that teachers who were in [the admin cohort] didn’t get the 
experience they needed in the short period of time… I also felt as though the future administrators 
need to have more direct training in SPED as well as how to work with ELL students. In the new 
admin cohort that starts this year, for WPS candidates only, they’re running courses in SPED 
required for our candidates as well as how to work with ELLs. [Candidates] are also going to have 
to do a required one-year residency in order to be able to start the year with a school leader and 
also learn how to end the year… That’s [been] our conversation.” When asked, all Partners 
(n=9**) generally agreed their school/district is involved in the design (56 percent), 
implementation (67 percent), and assessment (78 percent) of field-based experiences. 

 
 FBE 3: Field-based experiences are fully embedded in program coursework such that connections between 

theory and practice are explicit. 
● In stakeholder surveys issued by DESE between 2017-18 and 2018-19, 73 percent (n=26) of 

Candidates and 88 percent (n=16) of Completers agreed their field-based experiences were 
explicitly connected to their coursework. Similarly, 74 percent (n=78) of Candidates/Completers 
onsite agreed their experiences in the field are/were embedded as part of their coursework such that 
connections between theory and practice are/were explicit. Comments from candidates/completers 
signaled coursework prepared them for the practicum experience: 

▪ “Every course with fieldwork gives specific goals about the focus of the assignment. For 
example, ED149 involved classroom observation. We were provided checklists with things 
to pay attention to when visiting a school/classroom and had the opportunity to discuss our 
experiences when the class met next.” 

▪ “Same exact thing we are seeing in practicum is what we are learning in the class as well. 
Classes and practicum and all those hours line up.” 

● According to the offsite submission, Elementary and Early Childhood candidates may participate 
in Friday Rounds, instructional rounds, at various Professional Development Schools (PDS). 

http://www.doe.mass.edu/lawsregs/603cmr7.html?section=04
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During these half-days, Friday programs, candidates meet at one of the PDS where they engage in 
pre-rounds instruction, demonstrations, and discussion around what they observed. 
 

 FBE 4: Responsibilities in pre-practicum and practicum experiences build to candidate readiness for full 
responsibility in licensure role. 

● WSU has structured their program to follow a three-stage approach. In Stage 1, candidates visit the 
Professional Development Schools to participate in structured observations, analyze lessons, and 
work with small groups of PK-12 students. In Stage 2, candidates are enrolled in methods 
coursework and work to design, deliver, and evaluate lessons in PDS classrooms. During these pre-
practicum experiences, candidates work with an assigned PK-12 educator and their Program 
Supervisor to assess their skill level, set goals, and develop skills; candidates have the opportunity 
to observe and be observed. In the practicum experience, WSU utilizes a gradual release of 
responsibility model where the candidate takes on increasing responsibilities throughout the 
practicum semester, leading to a full takeover towards the end of the practicum. Candidates’ 
progression through the practicum is negotiated in the Triad (e.g., Supervising Practitioner, 
program supervisor, candidate). Candidates are also encouraged to attend professional 
development, Parent-Teacher conferences, student support process meetings, faculty meetings, and 
IEP meetings where appropriate. Onsite, 64 percent (n=73*) of Candidates/Completers agreed they 
feel/felt ready to take full responsibility in their licensure role during the practicum. Meanwhile, 80 
percent (n=5) of Program Supervisors agreed the pre-practicum and early practicum experience 
prepared the candidate to take full responsibility in the licensure role by the end of the practicum. 
In the 2017-18 and 2018-19 stakeholder surveys issued by DESE, 67 percent (n=163) of 
Supervising Practitioners agreed the candidate's pre-practicum experience prepared him/her for 
his/her full student-teaching experience in the practicum. 

 
 FBE 5: Sponsoring Organization secures and/or verifies placement(s) that meet regulatory requirements 

and the SO’s expectations for a high-quality placement for all candidates. 
● Overall, evidence indicates WSU is able to support candidates to have high-quality placements. 

Seventy-eight percent (n=9) of Partners agreed candidates are intentionally matched with site-
based Supervising Practitioners that meet the organization's expectations for a high-quality 
placement. Seventy-four percent (n=66*) of Candidates/Completers say their practicum placement 
is/was high quality. Several candidates/completers noted, “WSU and WPS have a great partnership 
so the exposure [they] received was incredible.” 

● In the offsite narrative, WSU stated all placements must be assigned by the university, and most 
will be within a partner school. The only exceptions to this policy are granted to teachers of record 
who do their placements in the school where they are already employed. Reading Specialists 
onsite, who were teachers of record while enrolled in the program, noted they used their own 
classroom for their placement and in some cases were observed “doing reading tutoring and in their 
general classroom.” While candidates are observed doing work aligned with the Reading Specialist 
license, one Reading Specialist candidate/completer shared, “It seemed out of place to be observed 
in my own classroom setting [and not a Reading Specialist class].” Administrator candidates 
shared, “Placements were not sought out for [them and they] had found the placement within the 
buildings that they have worked in,” although many noted they thought their placements were high 
quality.  
 

 FBE 7: Field-based experiences are in settings with diverse learners (e.g., students from diverse ethnic, 
racial, gender, socioeconomic, and exceptional groups). 

● According to Field-Based Experiences staff, most candidates complete their pre-practicum 
experiences in Worcester Public Schools. Candidates primarily stay in two PDS schools, and the 
PDS schools are “very diverse [with] many students from different cultural and language 
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backgrounds. [Candidates] get to see a variety of what education classrooms could look like. That 
gets them that exposure.” Many Candidates/Completers onsite agreed (80 percent, n=76) that they 
have had field-based experiences in settings with diverse learners (e.g., students from diverse 
ethnic, racial, gender, socioeconomic, and exceptional groups). Ninety-six percent (n=26) of 
Candidates and 94 percent (n=16) of Completers, via stakeholder surveys issued by DESE between 
2017-18 and 2018-19 agreed, during their field-based experiences, they worked with students from 
diverse ethnic, racial, socioeconomic and exceptional groups. 
 

 FBE 8: Supervising Practitioner qualifications meet regulatory requirements set forth in 603 CMR 7.02 and 
in Guidelines for Program Approval.  

● In a review of candidate artifacts, evidence from the random candidate files supports that 
Supervising Practitioner’s qualifications meet regulatory requirements.    
     

 FBE 9: Supervising Practitioners and Program Supervisors receive training, support and development from 
the SO that impacts candidate effectiveness. 

● Overall, evidence indicates Supervising Practitioners and Program Supervisors believe they receive 
sufficient training and support from WSU for their role. Sixty-four percent (n=11) of Supervising 
Practitioners and 60 percent (n=5) of Program Supervisors agreed they receive training from WSU 
that helps them be an effective supervisor. Seventy-three percent (n=11) of Supervising 
Practitioners and 80 percent (n=5) of Program Supervisors agreed they receive support and 
development from WSU. A Supervising Practitioner shared they “attended a meeting and was 
provided with a package of information from day 1.” A Supervising Practitioner also noted, “There 
are training opportunities and modules that help [them] to evaluate candidates’ readiness. It ensures 
a non-biased and evidence-based evaluation system and feedback.” Another Supervising 
Practitioner shared, “Worcester State University has supported me in my role as Supervising 
Practitioner by providing me with reading material, online professional development, and meetings 
with the Worcester State staff and other Supervising Practitioners at the start of each semester.” 
Field-Based Experiences staff shared several strategies for training and supporting both Program 
Supervisors (e.g., orientation, training on CAP, roundtable discussions, video recordings, 
calibration discussions) as well as Supervising Practitioners (e.g., practitioner conference, meet 
regularly with Program Supervisors, ongoing communication, completing CAP training and 
sending certificates to WSU). 
 

 FBE 10: Candidates receive high-quality, targeted feedback during field-based experiences that improves 
their practice. 

● Most Candidates/Completers agreed they received high-quality targeted feedback from their 
Supervising Practitioner (76 percent, n=68*) or Program Supervisor (77 percent, n=69*) during the 
field-based experiences. When asked to share more about their experience, candidates/completers 
across all program areas shared positive experiences, noting they received direct, specific feedback 
from their Supervising Practitioners and/or their Program Supervisors. All Program Supervisors 
(n=5) onsite agreed Supervising Practitioners provided candidates with high-quality, targeted 
feedback during the field-based experiences that improves their practice. Seventy-eight percent 
(n=163) of Supervising Practitioners, via stakeholder surveys issued between 2017-18 and 2018-
19, agreed the candidate's Program Supervisor provided feedback that improved the practice of the 
candidate. Evidence from a random sample of candidate files showed concrete feedback was 
provided during field experiences, though in some cases feedback was vague. 

 
*The n-size of candidates/completers varies because some indicated ‘Not Yet Applicable’ for questions in the Field-Based 
Experiences section and/or partial candidate/completer surveys were submitted. In the case of partial surveys, DESE 

http://www.doe.mass.edu/lawsregs/603cmr7.html?section=02
https://www.doe.mass.edu/edprep/review/program-approval.docx
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reviewed duplicate surveys from candidates/completers and only included responses where each candidate/completer 
made the most progress. 
**The n-size of partners may vary because partial surveys were submitted. 
Findings 
❏ FBE 6: Candidates participate in field-based experiences that cover the full academic year. 

● According to Field-Based Experiences staff, candidates see the full range because, “Pre-practicum 
[experiences are] set up to go one semester and [candidates] go to the following semester for 
practicum.” Despite this, evidence indicates not all candidates may have field-based experiences 
that cover the full year. Only 67 percent (n=73*) of Candidates/Completers onsite agreed they have 
had field-based experiences that cover a range of time periods throughout the full school year (e.g. 
start of the year, middle of the year, assessment period, end of year). Other than noting field-
experiences are tied to certain courses that are offered throughout the year, Field-based 
Experiences staff onsite did not articulate how they ensure candidates have experiences that cover 
the full academic year. 

 
❏ FBE 11: Sponsoring Organization ensures that Program Supervisors and Supervising Practitioners are 

measurably contributing to and effectively evaluating the readiness of candidates. 
● Throughout the formal review, WSU did not articulate how they ensure Program Supervisors and 

Supervising Practitioners are positively impacting candidates’ preparation experience or effectively 
evaluating candidates. When asked onsite, Field-Based Experiences staff shared they know field 
supervisors are effective given WSU works with Program Supervisors who have been educators. In 
terms of ensuring Supervising Practitioners are effective with candidates, WSU cited the 
calibration conversations with the Program Supervisor as part of the CAP implementation. 
Additionally, at the end of the year, WSU collects feedback from candidates about their 
experiences. Despite this, evidence also indicates WSU is not actively monitoring performance 
assessments given WSU is not yet able to ensure full implementation of CAP (see FBE 12). 
Overall, it does not appear WSU is consistently monitoring Program Supervisors’ and Supervising 
Practitioners’ experiences with candidates in the field to ensure they are effectively evaluating 
candidate readiness throughout the program. 

 
❏ FBE 12: Candidate readiness for the licensure role is measured using a performance assessment (e.g. 

Candidate Assessment of Performance) that is implemented consistently across/within programs and 
rigorously such that only candidates who are ready to make a positive impact for PK-12 students in the 
licensure role complete the program. 

● Overall, there is mixed evidence regarding WSU’s ability to consistently and rigorously evaluate 
candidates’ readiness for licensure via the end-of-program performance assessment across all 
programs. 

o Onsite, 80 percent (n=5) of Program Supervisors and 70 percent (n=10) of Supervising 
Practitioners agreed candidates’ ratings on the end-of-practicum assessment reflect their 
readiness for the licensure role. However, fewer Program Supervisors (60 percent, n=5) 
and Supervising Practitioners (50 percent, n=10) agreed only candidates who are ready to 
make a positive impact for PK-12 students in the licensure role complete the program.  

o In most random candidate files reviewed by DESE, candidate ratings did not appear to be 
informed by PK-12 student feedback or student learning measures; these are both required 
evidence sources in the CAP. The only form of evidence used to support formative and 
summative ratings were observations, indicating WSU is not yet ensuring full 
implementation of the CAP. According to the CAP Dashboard (EP901), WSU issued 
‘Exemplary’ ratings in ‘Quality’ at significantly higher rates for several programs when 
compared to the state in 2017-18 and 2018-19. This signals more attention is needed in 
these program areas to ensure consistent, rigorous, and full implementation of the end-of-
program performance assessment (see Table 11). 
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Table 11. Percentage of Exemplary Ratings in Quality issued by WSU in comparison to all programs 
across the state. 

Year Program 
Percentage of 

Exemplary Ratings 
Issued at the WSU 

Percentage of 
Exemplary Ratings 

Issued at the State Level 

2017-18 
Chemistry 8-12 Initial, Post-Baccalaureate 50% (n=6) 29% (n=21) 
Spanish 5-12 Initial, Post-Baccalaureate 78% (n=14) 37% (n=64) 

2018-19 
Biology 8-12 Initial, Post-Baccalaureate 50% (n=6) 14% (n=53) 
Chemistry 8-12 Initial, Post-Baccalaureate 58% (n=7) 25% (n=35) 
English 8-12 Initial, Post-Baccalaureate 83% (n=5) 19% (n=90) 

 

Overall Domain Recommendation 

 Exemplary 

✓ Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
Evidence indicates WSU is able to facilitate effective field-based experiences for candidates, in particular by 
leveraging their partnership schools. Through the PDS, WSU organizes observations and hands-on experiences 
for candidates that have bridged the connections between coursework and practice. The majority of WSU 
candidates complete pre-practica in the PDS which enables WSU to ensure candidates work with diverse 
learners. This practice also supports candidates to receive support and supervision from a cadre of Program 
Supervisors and Supervising Practitioners who are familiar with WSU’s expectations. Most candidates are also 
placed within partner schools for their practicum experience; WSU works directly with school leaders to 
identify effective Supervising Practitioners who are able to mentor and give candidates actionable feedback on 
a regular basis. Overall, stakeholder surveys issued between 2017-18 and 2018-19 indicated field-based 
experiences helped prepare candidates for their licensure role: 

● 77 percent (n=163) of Supervising Practitioners agreed the candidates’ field-based experiences 
prepared them to be an effective educator; 

● 77 percent (n=26) of Candidates, at the end of their program, agreed their field-based experiences 
prepared them to be an effective educator; and 

● 94 percent (n=16) of Completers, after one full year of PK-12 employment, agreed their field-based 
experiences prepared them to be an effective educator. 

 
Despite this, throughout the review, DESE also identified findings that WSU needs to address to ensure 
consistently effective field-based experiences. For example, WSU embedded field-based experiences in 
required coursework to support candidates to have experiences throughout the year, however evidence indicates 
WSU is not yet able to ensure this is the case. Additionally, performance assessment data revealed 
inconsistency in rigor across programs. For example, CAP summative ratings do not yet explicitly include PK-
12 student feedback or student learning measures. Additionally, WSU rated candidates “Exemplary” at 
significantly high rates in several program areas. While WSU has systems and structures in place to support 
candidates’ field-based experiences overall, WSU may consider bolstering efforts in some areas to address the 
identified gaps moving forward; for example, WSU may consider updating training and providing more direct 
support to Supervising Practitioners and Program Supervisors in order to ensure the rigorous implementation of 
CAP across all programs. 
Professional Suggestions 

None 
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Domain: Instruction 
Do candidates have the necessary knowledge and skills to be effective educators? 

 
 

Program Level: Domain Recommendations  

Program Name Exemplary Proficient Needs 
Improvement Unsatisfactory New 

Program 

Administrative Leadership Programs 
● Principal/Assistant Principal, PreK-

8, Initial, Post-Baccalaureate 
● Principal/Assistant Principal, 5-12, 

Initial, Post-Baccalaureate  

  ✓   

Teacher, Initial Baccalaureate 
Programs  
● Biology, 8-12 
● Chemistry, 8-12 
● Early Childhood, PreK-2 
● Earth and Space Science, 8-12 
● Elementary, 1-6 
● English, 5-12 
● Foreign Language - [Spanish], 5-12 
● General Science, 5-8 
● Health/Family and Consumer 

Sciences, All Levels 
● History, 5-12 
● Mathematics, 5-8 
● Mathematics, 8-12 

  ✓   

Teacher, Initial Post-Baccalaureate 
Programs 
● Biology, 8-12 
● Chemistry, 8-12  
● Early Childhood, PreK-2  
● Earth and Space Science, 8-12 
● Elementary, 1-6 
● English, 5-12 
● Foreign Language - [Spanish], 5-12 
● General Science, 5-8 
● History, 5-12 
● Mathematics, 5-8 
● Mathematics, 8-12 

 ✓    

English as a Second Language, Initial 
Post-Baccalaureate Programs 
● English as a Second Language, 

PreK-6 

 ✓    
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● English as a Second Language, 5-12 
Moderate Disabilities, Initial Post-
Baccalaureate Programs  
● Moderate Disabilities, PreK-8 
● Moderate Disabilities, 5-12 

 ✓    

Reading Specialist, All Levels, Initial, 
Post-Baccalaureate    ✓   

Middle School: Mathematics/Science 
5-8, Initial Baccalaureate     

 
✓ 

School Psychologist, All Levels, Initial, 
Post-Baccalaureate  

Accredited by the National Association of School Psychologists – 
WSU has approval until September 15, 2024 

Speech Language and Hearing 
Disorders, All Levels, Initial, Post-
Baccalaureate 

Accredited by the Council on Academic Accreditation in Audiology 
and Speech-Language Pathology – WSU has approval until March 

31, 2027 
 
 

Instruction: Administrative Leadership Programs (Principal/Assistant Principal PreK-
8, and Principal/Assistant Principal 5-12, Initial, Post-Baccalaureate Programs) 

Instruction Domain Criteria Determinations 
Commendations  
None 
Met 
None 
Findings 
❏ INS 2: Completers have the pedagogical skills (PST/PSI) to be effective in the licensure role. 

● According to the offsite submission, WSU monitors completers’ pass rates for the Performance 
Assessment for Leaders (PAL) to ensure completers are ready for the licensure role. Over the past 
three years, 100 percent (n=37) of WSU completers have passed PAL. Despite this, it is important 
to note PAL requires principal candidates demonstrate their leadership knowledge and skills based 
on actual experiences within PK-12 schools. 

● When asked about their coursework in the administrator programs at WSU, Principal 
candidates/completers onsite reported mixed experiences. Less than half, (44 percent, n=9), agreed 
their overall coursework provides/ed them with the instructional skill necessary to be effective 
administrators. When asked about specific professional standards for administrative leadership:  

▪ 44 percent (n=9) agreed they are/were well prepared to support teachers to meet the needs 
of English Language Learners. 

▪ 78 percent (n=9) agreed they are/were well prepared to ensure instructional practices 
reflect high expectations, engage all students, and are personalized to accommodate diverse 
learning styles and needs. 

▪ 67 percent (n=9) agreed they are/were well prepared to provide effective supervision and 
evaluation in alignment with state regulations and contract provisions. 

▪ 67 percent (n=9) agreed they are/were well prepared to establish routines that give a staff 
and students a sense of order, discipline, and predictability and address a full range of 
safety, health, and student needs. 
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Comments from candidates/completers signaled courses were insufficiently differentiated for their 
licensure grade bands and noted inconsistency in the quality of coursework (see domain summary 
below for specific examples). 
 

❏ INS 3: Completers have a positive impact on outcomes for PK-12 students.  
● According to WSU, completers do or will have a positive impact on students due to their 

preparation experience, including coursework and field experiences. Principal candidates complete 
the necessary 500-hour practicum and gain experiences that will prepare them for the licensure 
role. Despite this, only 56 percent (n=9) of Principal Candidates/Completers onsite agreed they are 
prepared to have a positive impact on outcomes for PK-12 students as a result of this program. 

Not Applicable 
INS 1: Completers have the Subject Matter Knowledge (SMK) to be effective in the licensure role. 

Overall Domain Recommendation 

 Exemplary 

 Proficient 

✓ Needs Improvement 

 Unsatisfactory 
Domain Summary 
The Instruction domain for Principal programs has a rating of Needs Improvement due to gaps and 
inconsistencies in candidates’ experiences in the program, particularly through coursework. More specifically, 
several candidates/completers noted the lack of differentiation in coursework affected their experience. Only 33 
percent (n=9) of Principal Candidates/Completers onsite agreed coursework is/was differentiated for their 
specific grade level. Additionally, only 33 percent (n=9) agreed the sequence of preparation coursework 
supports/ed their increased knowledge and skills. When asked to share more about their experiences, 
candidates/completers stated: 

● “[There] is no differentiation between high school and elementary school. Our needs are vastly 
different, but [I] have learned a lot from my Elementary peers. [I] think it’s one place for the program 
to improve and grow.” 

● “[We] had 20 or 18 in our cohort. [We] took the same classes and we broke off for short topics. [I] 
learned a lot, but the focus [was] on high school. It wasn’t always relevant to me.” 

● “[I] felt ill prepared for Ed Law. [It] could have been more practical.” 
● “Ed law… there’s a lot of intricate laws that need to be followed. [The] course I took didn’t prepare me 

as well as I hope.” 
● "Some courses, [such as teacher evaluation and finance], were very beneficial. The course involving 

educational law needed to be more relevant, practical, and engaging.” 

When asked further about their coursework, Principal Candidates/Completers (n=9) indicated the following: 
● 67 percent agreed there are/were clear connections between the different courses in the program. 
● 56 percent agreed content delivery is/was consistently high-quality regardless of different instructors. 
● 56 percent agreed faculty do/did use formative and summative assessment data to target their areas of 

need. 
● 67 percent indicated faculty regularly model/ed pedagogical and content practices of the discipline. 
● 67 percent indicated during coursework they regularly receive/ed targeted feedback that improved their 

practice. 
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While there are inconsistencies in coursework, 78 percent (n=9) of Principal Candidates/Completers agreed 
their experience in this program overall has prepared them to be an effective administrator. Similarly, 78 
percent (n=9) agreed overall, they would recommend the principal programs at WSU to others. 
Professional Suggestions 
None 

 
 

Instruction: Teacher, Initial Baccalaureate Programs (Biology 8-12, Chemistry 8-12, 
Early Childhood PreK-2, Earth and Space Science 8-12, Elementary 1-6, English 5-12, 

Foreign Language - [Spanish] 5-12, General Science 5-8, Health/Family and 
Consumer Sciences All Levels, History 5-12, Mathematics 5-8, and Mathematics 8-12, 

Initial Baccalaureate)  
Instruction Domain Criteria Determinations 

Commendations  
None 
Met 
 INS 1: Completers have the Subject Matter Knowledge (SMK) to be effective in the licensure role. 

● According to the offsite, WSU requires candidates in the Early Childhood and Elementary 
programs at WSU pursue two majors, one in Education and another in the arts or sciences. Middle 
school and high school candidates are required to pursue a major in the content area of their license 
along with the minor in Education. In the 2018-19 Program Completer Survey data shared by 
WSU, 61 percent (n=61) of completers agreed coursework provided them with the content 
knowledge necessary to be an effective educator. Similarly, 62 percent (n=47) of 
Candidates/Completers onsite agreed WSU ensures/ed they have the content knowledge necessary 
to be an effective educator. Supervising Practitioners who have supervised baccalaureate 
candidates were more positive; 89 percent (n=9) of Supervising Practitioners agreed completers 
have the content knowledge necessary to be effective in the licensure role.  

 
 INS 3: Completers have a positive impact on outcomes for PK-12 students.  

● In the offsite submission, WSU shared data from a recent exit survey of WSU Program Completers 
indicating 77 percent (n=38) of completers believed that coursework prepared them to make a 
positive impact on PK-12 student learning. When asked onsite, 62 percent (n=45*) of 
Baccalaureate Candidates/Completers agreed they are prepared to have a positive impact on 
outcomes for PK-12 students as a result of the program. Seventy-eight percent (n=9) of 
Supervising Practitioners agreed the programs at WSU prepares licensure candidates to have a 
positive impact on outcomes for PK-12 students. 

Findings 
❏ INS 2: Completers have the pedagogical skills (PST/PSI) to be effective in the licensure role. 

● While WSU has a system in place to track candidates’ progress through the program, 
candidates/completers were mixed about their pedagogical preparation. 

▪ In the offsite, WSU explained candidates are expected to begin integrating methods and 
content knowledge in Stage 2 of the program; in this stage, coursework is designed to 
develop candidates’ pedagogical content knowledge. As part of its multi-stage tracking, 
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WSU requires candidates pass each course with a C+ or above to progress through the 
program. 

▪ When asked onsite, 60 percent (n=45*) of Teacher, Initial Baccalaureate 
Candidates/Completers agreed coursework provides/ed them with the instructional skill 
necessary to be effective in their licensure role. However, only 40 percent (n=45*) agreed 
they are/were well prepared to meet the needs of English Language Learners. Several 
candidates/completers shared they “did not find the ELL class effective” and it was their 
field-based experiences that supported their learning in this area. When asked about other 
instructional skills, candidates/completers (n=45*) were mixed on their experience: 

● 42 percent agreed they are/were well prepared to employ a variety of classroom 
management strategies. 

● 56 percent agreed they are/were well prepared to design effective and rigorous 
standards-based units of instruction consisting of well-structured lessons with 
measurable outcomes. 

● 44 percent agreed they are/were well prepared to analyze data from assessments, 
draw conclusions, and share them appropriately. 

● 47 percent agreed they are/were well prepared to employ a variety of strategies to 
assist students to develop  social-emotional competencies. 

● 42 percent agreed they are/were well prepared to engage in regular, two-way, and 
culturally proficient communication with families about student learning and 
performance. 

● 62 percent agreed they are/were well prepared to reflect on their practice to 
improve teaching and learning. 

▪ Supervising Practitioners who have supervised baccalaureate candidates also reported 
mixed experiences. When asked about overall instructional skills, 67 percent (n=9) of 
Supervising Practitioners agreed completers have the pedagogical skills necessary to be an 
effective educator. However, only 56 percent (n=9) agreed completers are well-prepared to 
meet the needs of English Language Learners, and only 44 percent (n=9) agreed 
completers are well-prepared to employ a variety of classroom management strategies. 
However, one Supervising Practitioner also noted, “Candidates who come from WSU have 
every tool they need [to be effective] aside from experience.” 

Overall Domain Recommendation 

 Exemplary 

 Proficient 

✓ Needs Improvement 

 Unsatisfactory 
Domain Summary 
The Instruction domain for Teacher, Initial Baccalaureate programs has a rating of Needs Improvement because 
of inconsistencies in candidates' experiences and preparedness relative to gaining the pedagogical skills 
necessary to be effective in their role. 
 
Onsite, 57 percent (n=47) of Initial, Baccalaureate Candidates/Completers agreed the sequence of preparation 
coursework supports/ed their increased knowledge and skills. One candidate/completer shared, “Our courses 
here at Worcester State build upon one another. In many courses we talk about best practice and accessing and 
building upon students’ prior knowledge and that’s exactly how our professors teach us.” 
 
Other candidates/completers shared mixed experiences about the quality of their coursework and referenced the 
multi-stage program design noting, “the education courses [they] took at the beginning of [the] program (i.e., 
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Stage 1 and Stage 2) were not differentiated for their specific subject area. However, many of the courses in 
Stage 3 were focused on or the professor made it a point to focus more on the subject areas of study for the 
students in the class.” When all Initial, Baccalaureate Candidates/Completers were asked about their 
experience, only 36 percent (n=47) agreed coursework is/was differentiated for their specific subject area and 
grade level. Additionally, only 43 percent (n=47) agreed content delivery is consistently high-quality regardless 
of different instructors. Several candidates/completers also shared the following: 

● “I did not find the ELL class effective. My pre-practicum experience in [an] ELL class was what 
helped me.” 

● “I feel as though there was little feedback in some courses [so] I had to rely on feedback from my 
observations to improve my teaching.” 

● “I really did not receive much instruction on how to provide for diverse learners until I took the 
Provisions for Diverse Learners course.” 

● “I definitely would have preferred more targeted feedback [in coursework] to improve my practice.” 
● “We definitely learned more of [classroom culture] in the practicum and then come back and talk about 

it. [Coursework did] not necessarily prepare us for that.” 
 
Overall, 69 percent (n=45*) of Initial, Baccalaureate Candidates/Completers onsite agreed they would 
recommend the program to others. Similarly, 64 percent (n=45*) agreed their experience in this program 
prepared them to be an effective educator. 
 
When asked to report on coursework experience, Initial, Baccalaureate Candidates/Completers indicated their 
agreement with whether the following practices were done at a consistently high-level: 

● 62 percent (n=47) agreed there are/were clear connections between the different courses in the 
program. 

● 51 percent (n=45*) indicated faculty regularly model/ed pedagogical and content practices of the 
discipline. 

● 58 percent (n=45*) indicated faculty regularly model/ed practices and strategies for meeting the needs 
of diverse learners. 

● 58 percent (n=45*) indicated during coursework they regularly receive/ed targeted feedback that 
improved their practice. 

 
*The n-size of candidates/completers varies because the candidate/completer did not respond to all questions or partial 
candidate/completer surveys were submitted. In the case of partial surveys, DESE reviewed duplicate surveys from 
candidates/completers and only included responses where each candidate/completer made the most progress. 
Professional Suggestions 
None 

 
 

Instruction: Teacher, Initial Post-Baccalaureate Programs (Biology 8-12, Chemistry 8-
12, Early Childhood PreK-2, Earth and Space Science 8-12, Elementary 1-6, English 5-

12, Foreign Language - [Spanish] 5-12, General Science 5-8, History 5-12, 
Mathematics 5-8, and Mathematics 8-12 Initial, Post-Baccalaureate) 

Instruction Domain Criteria Determinations 
Commendations  
None 

Met 
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 INS 1: Completers have the Subject Matter Knowledge (SMK) to be effective in the licensure role. 
● Onsite, 88 percent (n=17) of Initial, Post-Baccalaureate Candidates/Completers agreed WSU 

ensures/ed they have the content knowledge necessary to be an effective educator. Similarly, 75 
percent (n=4) of Initial, Post-Baccalaureate Supervising Practitioners agreed completers have the 
content knowledge necessary to be effective in the licensure role. According to the offsite 
submission, WSU screens for candidates’ content knowledge at the start of the program through 
several measures (e.g., passing content MTELs, transcript review for undergraduate major or 
coursework aligned with SMKs). 
 

 INS 2: Completers have the pedagogical skills (PST/PSI) to be effective in the licensure role. 
● According to the offsite, the post-baccalaureate program is structured to emphasize pedagogy and 

focuses on pedagogical development through demonstration, analysis, and planning. When asked 
onsite, 81 percent (n=16*) of Teacher, Initial Post-Baccalaureate Candidates/Completers agreed 
coursework provides/ed them with the instructional skill necessary to be effective in their licensure 
role. When asked further candidates/completers (n=16*) indicated they were mostly prepared with 
instructional skills: 

▪ 75 percent agreed they are/were well prepared to meet the needs of English Language 
Learners. 

▪ 81 percent agreed they are/were well prepared to employ a variety of classroom 
management strategies. 

▪ 88 percent agreed they are/were well prepared to design effective and rigorous standards-
based units of instruction consisting of well-structured lessons with measurable outcomes. 

▪ 63 percent agreed they are/were well prepared to analyze data from assessments, draw 
conclusions, and share them appropriately. 

▪ 63 percent agreed they are/were well prepared to employ a variety of strategies to assist 
students to develop  social-emotional competencies. 

▪ 75 percent agreed they are/were well prepared to engage in regular, two-way, and 
culturally proficient communication with families about student learning and performance. 

▪ 94 percent agreed they are/were well prepared to reflect on their practice to improve 
teaching and learning. 

 
 INS 3: Completers have a positive impact on outcomes for PK-12 students. 

● According to WSU, 77 percent (n=38) of WSU Program Completers, via an exit survey, believed 
that coursework prepared them to make a positive impact on PK-12 student learning. This is 
similar to results from onsite data collection, where 88 percent (n=16*) of Candidates/Completers 
agreed they are prepared to have a positive impact on outcomes for PK-12 students as a result of 
their program. Additionally, 75 percent (n=4) of Supervising Practitioners who have supervised 
Initial, Post-Baccalaureate candidates agreed the program prepares licensure candidates to have a 
positive impact on outcomes for PK-12 students. 

Findings 
None 

Overall Domain Recommendation 

 Exemplary 

✓ Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
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The Instruction domain for Teacher, Initial Post-Baccalaureate programs has a rating of Proficient because 
overall evidence indicates Initial, Post-Bacc candidates/completers are well-served through the program. 

● One candidate/completer praised WSU’s coursework, sharing, “[Coursework] is always differentiated 
and the content appropriate in my experience. I was especially fortunate to have Dr. Monaghan, who 
was a public science teacher for years. teaching me the ropes.” 

● Other candidates/completers appreciated the faculty in the program. One candidate/completer stated, 
“Most [professors at WSU] had been teachers themselves and had [experiences in] a variety of diverse 
districts. [Professors] Young and Monaghan are the gurus for me... Without their teaching, I would've 
struggled. They make their lessons so authentic.” Another candidate/completer added, “The feedback I 
have gotten is really good. You can tell [the professors] really care about what they are saying to you. 
They care about how you are making your way through the program.” 

 
Most Initial, Post-Baccalaureate Candidates/Completers reported their experiences were effective overall. 
Ninety-four percent (n=16) agreed they would recommend the program to others. Additionally, 94 percent 
(n=16) agreed their experience in the program has prepared them to be an effective educator. 
 
Furthermore, Candidates/Completers indicated their agreement the following practices were done at a 
consistently high-level: 

● 88 percent (n=17) agreed the sequence of preparation coursework supports/ed their increased 
knowledge and skills. 

● 81 percent (n=16*) agreed faculty do/did use formative and summative assessment data to target their 
areas of need. 

● 88 percent (n=16*) indicated faculty regularly model/ed pedagogical and content practices of the 
discipline. 

● 75 percent (n=16*) indicated faculty regularly model/ed practices and strategies for meeting the needs 
of diverse learners. 

● 81 percent (n=16*) indicated during coursework they regularly receive/ed targeted feedback that 
improved their practice. 

 
*The n-size of candidates/completers varies because the candidate/completer did not respond to all questions or partial 
candidate/completer surveys were submitted. In the case of partial surveys, DESE reviewed duplicate surveys from 
candidates/completers and only included responses where each candidate/completer made the most progress. 
Professional Suggestions 
None 

 
 

Instruction: English as a Second Language Teacher, Initial Post-Baccalaureate 
Programs (English as a Second Language PreK-6 and English as a Second Language 5-

12, Initial, Post-Baccalaureate) 
Instruction Domain Criteria Determinations 

Commendations  
None 
Met 
 INS 1: Completers have the Subject Matter Knowledge (SMK) to be effective in the licensure role. 

● Onsite, 75 percent (n=8) of ESL Candidates/Completers agreed WSU ensures/ed they have the 
content knowledge necessary to be an effective educator. A few candidates/completers onsite 
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shared the, “connection and repetition of the theorists and methods” in their coursework helped 
them learn the content” One candidate/completer shared, “There were a lot of connections between 
the classes. It helped me to remember things better. Language theorists would come up across 
courses and their views on how we should set up our lessons and things about English language 
learners. Helped me prepare for the classroom.” 

 
 INS 2: Completers have the pedagogical skills (PST/PSI) to be effective in the licensure role. 

● In the offsite, WSU shared an example of an ESL candidates’ portfolio as evidence for how WSU 
knows completers have the pedagogical skills necessary to be effective. Onsite, 63 percent (n=8) of 
ESL Candidates/Completers agreed coursework provides/ed them with the instructional skill 
necessary to be effective in their licensure role. When asked about specific instructional skills, 
candidates/completers (n=8) reported the following: 

▪ 63 percent agreed they are/were well prepared to meet the needs of English Language 
Learners. 

▪ 50 percent agreed they are/were well prepared to employ a variety of classroom 
management strategies. A candidate/completer shared, “I never felt equipped in classroom 
management. That was definitely lacking in the coursework.” 

▪ 75 percent agreed they are/were well prepared to design effective and rigorous standards-
based units of instruction consisting of well-structured lessons with measurable outcomes. 

▪ 63 percent agreed they are/were well prepared to analyze data from assessments, draw 
conclusions, and share them appropriately. One candidate/completer shared, “There could 
have been more preparation with learning how to analyze assessment. Although we were 
taught well how to administer, create, and implement appropriate assessment tools, I feel I 
could have liked more practice on how to utilize results to achieve the best outcomes for 
instructions.” 

▪ 38 percent agreed they are/were well prepared to employ a variety of strategies to assist 
students to develop  social-emotional competencies. 

▪ 63 percent agreed they are/were well prepared to engage in regular, two-way, and 
culturally proficient communication with families about student learning and performance. 

▪ 88 percent agreed they are/were well prepared to reflect on their practice to improve 
teaching and learning. 
 

 INS 3: Completers have a positive impact on outcomes for PK-12 students.  
● In the offsite submission, WSU explains there is no data on student outcomes, however WSU also 

shared two anecdotal examples of ESL program completers taking leadership roles within their 
districts (e.g., serving as Supervising Practitioner, providing professional development). Eighty-
eight (n=8) of ESL Candidates/Completers onsite agreed they are prepared to have a positive 
impact on outcomes for PK-12 students as a result of this program. 

Findings 
None 

Overall Domain Recommendation 

 Exemplary 

✓ Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
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The Instruction domain for English as a Second Language, Initial Post-Baccalaureate programs have a rating of 
Proficient because candidates/completers noted they were well-supported by faculty through the program. One 
ESL candidate/completer said, “I always received targeted feedback on my thesis and on assignments. 
Professors would take their time to let me know where I did well and where I was missing the mark.” Another 
candidate/completer shared, “Coursework helped me with lesson planning, setting realistic goals, and use of 
accurate assessments.” 
 
The majority, 75 percent (n=8), of Candidates/Completers onsite agreed their experience in the program has 
prepared them to be an effective educator. Eighty-eight percent (n=8) of ESL Candidates/Completers agreed 
they would recommend the program to others.  
 
When asked further, ESL Candidates/Completers (n=8) indicated the following: 

● 63 percent agreed the sequence of preparation coursework supports/ed their increased knowledge and 
skills. 

● 63 percent agreed coursework is/was differentiated for their specific subject area and grade level. 
● 75 percent agreed faculty do/did use formative and summative assessment data to target their areas of 

need. 
● 88 percent indicated faculty regularly model/ed practices and strategies for meeting the needs of 

diverse learners. 
● 75 percent indicated during coursework they regularly receive/ed targeted feedback that improved their 

practice. 
Professional Suggestions 
None 

 
 

Instruction: Moderate Disabilities Teacher, Initial, Post-Baccalaureate Programs 
(Moderate Disabilities PreK-8 and Moderate Disabilities 5-12, Initial, Post-

Baccalaureate) 
Instruction Domain Criteria Determinations 

Commendations  
None 
Met 
 INS 1: Completers have the Subject Matter Knowledge (SMK) to be effective in the licensure role. 

● Onsite, 88 percent (n=8) of Moderate Disabilities Candidates/Completers agreed WSU ensures/ed 
they have the content knowledge necessary to be an effective educator. In the offsite, WSU lists 
several key assignments the program uses to ensure candidates have the sufficient content 
knowledge and pedagogical skills (e.g., development and implementation of a functional behavior 
assessment (FBA) plan, class presentations on disabilities and laws, critical analysis of educational 
software programs, projects on assessing and implementing intervention strategies for 
mathematics, reading, writing and social skills, development and implementation of IEPs, etc.).  
 

 INS 2: Completers have the pedagogical skills (PST/PSI) to be effective in the licensure role. 
● As explained above, WSU uses several key assignments to ensure candidates have the instructional 

skills necessary for the Teacher of Students with Moderate Disabilities licensure role. When asked 
onsite, 75 percent (n=8) of Candidates/Completers agreed coursework provides/ed them with the 
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instructional skill necessary to be effective in their licensure role. When asked about specific 
instructional skills, candidates/completers (n=8) reported the following: 

▪ 63 percent agreed they are/were well prepared to meet the needs of English Language 
Learners. 

▪ 75 percent agreed they are/were well prepared to employ a variety of classroom 
management strategies. 

▪ 63 percent agreed they are/were well prepared to design effective and rigorous standards-
based units of instruction consisting of well-structured lessons with measurable outcomes. 

▪ 63 percent agreed they are/were well prepared to analyze data from assessments, draw 
conclusions, and share them appropriately. 

▪ 63 percent agreed they are/were well prepared to employ a variety of strategies to assist 
students to develop  social-emotional competencies. 

▪ 50 percent agreed they are/were well prepared to engage in regular, two-way, and 
culturally proficient communication with families about student learning and performance. 

▪ 88 percent agreed they are/were well prepared to reflect on their practice to improve 
teaching and learning. 

 
 INS 3: Completers have a positive impact on outcomes for PK-12 students.  

● When asked onsite, 88 percent (n=8) of Candidates/Completers agreed they are prepared to have a 
positive impact on outcomes for PK-12 students as a result of this program.  

Findings 
None 

Overall Domain Recommendation 

 Exemplary 

✓ Proficient 

 Needs Improvement 

 Unsatisfactory 
Domain Summary 
The Instruction domain for Moderate Disabilities, Initial Post-Baccalaureate programs has a rating of Proficient 
because evidence indicates candidates are well-prepared through this program. For example, through 
coursework WSU has embedded several key assignments to support the development of candidates’ knowledge 
and skills for the Moderate Disabilities license. One candidate/completer, however, did note they did not feel 
sufficiently prepared to write IEPs. This candidate/completer stated: 

 
“We did not get a chance to focus on actual writing of IEPs and what that process looks like. We did a 
lot of focus on Woodcock-Johnson and ways to assess, but not the actual writing of the IEP. I learned 
more about the IEP process during the practicum with the [Supervising Practitioner] and 
collaborating with other teachers during a hands-on experience [but] not during my courses. I would 
have liked more insight. It’s a huge part of being in Moderate Disabilities.” 

 
A candidate currently enrolled in the program shared coursework was effective overall, “I learned a lot about 
how to work with students from a global perspective… I felt fully prepared with my coursework and with the 
feedback [and] regular discussions to take on my own classroom.” Overall, 75 percent (n=8) of 
Candidates/Completers agreed they would recommend the program to others and that their experience in the 
program has prepared them to be an effective educator.  
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When asked onsite, Moderate Disabilities Candidates/Completers (n=8) indicated their agreement with whether 
the following practices were done at a consistently high-level: 

● 63 percent agreed the sequence of preparation coursework supports/ed their increased knowledge and 
skills. 

● 75 percent agreed faculty do/did use formative and summative assessment data to target their areas of 
need. 

● 75 percent indicated faculty regularly model/ed pedagogical and content practices of the discipline. 
● 75 percent indicated faculty regularly model/ed practices and strategies for meeting the needs of 

diverse learners. 
● 75 percent indicated during coursework they regularly receive/ed targeted feedback that improved their 

practice. 
Professional Suggestions 
None 

 
 

Instruction: Reading Specialist, All Levels, Initial Post-Baccalaureate 
Instruction Domain Criteria Determinations 

Commendations  
None 
Met 
None 
Findings 
❏ INS 1: Completers have the Subject Matter Knowledge (SMK) to be effective in the licensure role. 

● While WSU has practices in place to support candidates develop content knowledge, evidence 
indicates practices do not yet sufficiently prepare candidates for the role. Through the program of 
study, candidates complete coursework covering advanced reading and writing theory. Candidates 
also conduct their own literature review to support classroom research. Despite this, only 33 
percent (n=3) of Reading Specialists Candidates/Completers onsite agreed WSU ensures/ed they 
have the content knowledge necessary to be an effective educator. One candidate/completer stated, 
“I did not feel like I had the content knowledge necessary by the time I hit the practicum. I got a lot 
of fantastic information about testing, [but] as far as the actual strategies to employ, the classes 
were not effective. I do think they have changed the curriculum since then so they may be more 
effective. However, I felt like [Professor] Heidi was backfilling a lot of info for me during the 
practicum.” 

❏ INS 2: Completers have the pedagogical skills (PST/PSI) to be effective in the licensure role. 
● Overall evidence indicates WSU is not yet able to ensure candidates have the pedagogy necessary 

for the licensure role. In the offsite, WSU explains pedagogical skills are achieved through 
coursework, pre-practicum, and practicum. Candidates also complete a portfolio that includes 
“examples of plans and assessment for teaching and assessing reading.” Onsite, 67 percent (n=3) of 
Candidates/Completers agreed coursework provides/ed them with the instructional skill necessary 
to be effective in their licensure role. However, when Reading Specialists were asked further about 
their preparation experience, candidates/completers (n=3) reported mixed experiences: 

▪ 33 percent agreed they are/were well prepared to meet the needs of English Language 
Learners. A candidate/completer elaborated in this area stating, “We did not really have 
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preparation for working with ELs. The class we took that was supposed to be about ELs 
focused entirely on students with autism. I'm not sure why this was.” 

▪ 0 percent agreed they are/were well prepared to employ a variety of classroom 
management strategies. 

▪ 67 percent agreed they are/were well prepared to design effective and rigorous standards-
based units of instruction consisting of well-structured lessons with measurable outcomes. 

▪ 100 percent agreed they are/were well prepared to analyze data from assessments, draw 
conclusions, and share them appropriately. 

▪ 0 percent agreed they are/were well prepared to employ a variety of strategies to assist 
students to develop  social-emotional competencies. 

▪ 0 percent agreed they are/were well prepared to engage in regular, two-way, and culturally 
proficient communication with families about student learning and performance. 

▪ 33 percent agreed they are/were well prepared to reflect on their practice to improve 
teaching and learning. 
 

❏ INS 3: Completers have a positive impact on outcomes for PK-12 students.  
● According to WSU, candidates in the Reading Specialist program complete a classroom-based 

action research project that is “designed to improve the outcomes in their classroom.” This project 
asks candidates to focus on two PK-12 students: one in K-3 and a second in 4-12. Candidates 
conduct a literacy analysis for each student which includes assessing and evaluating students using 
standardized, informal, and authentic assessments. While WSU believes candidates are well-
prepared to positively impact PK-12 students as a result of the coursework and action research 
based project, only 33 percent (n=3) of Reading Specialists Candidates/Completers onsite agreed 
they are prepared to have a positive impact on outcomes for PK-12 students as a result of this 
program. 

Overall Domain Recommendation 

 Exemplary 

 Proficient 

✓ Needs Improvement 

 Unsatisfactory 
Domain Summary 
Overall evidence indicates the Reading Specialist program is in need of improvement. Completers onsite 
reported the program, historically, did not well-prepare them for the licensure role, however the candidate 
noted they believe their preparation experience has been effective so far. Discussions between the candidate 
and completers onsite signaled WSU has recently made changes to the program and these changes may be 
supporting the candidate to have a more positive experience. Reading Specialist candidates/completers shared 
the following comments showing they had mixed experiences: 

● “It's hard for me to parse out what came from the program and what came from my learning as a 
teacher of record. One thing that is important to note is we did not really have preparation for working 
with English Learners. The class we took that was supposed to be about English Learners focused 
entirely on students with autism. I'm not sure why this was.” 

● “I was part of the program when it was not a good set up. I told [WSU] they had to put someone in 
charge if the program was to continue. [It] was so hard to get information… It wasn’t a great 
experience. [I’m] glad to hear that there is someone in charge now.” 

● “[I] did the program over the last few years. Heidi Wojcik was incredible. [There has been] a lot of 
change over the last few years. Before Heidi had the admin role, it was difficult to find out what I had 
to do. Once I had Heidi to talk to it was helpful. Before her it was more difficult.” 
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● “I have been so impressed with the Reading Specialist program. Every [faculty member] is highly 
experienced in teaching the course and in their practical experience. They demonstrated it in every 
class with their experience. [The] syllabus was comprehensive [and the] activities and collaborative 
work was helpful. [I am] very satisfied.” 

 
As WSU makes updates to the program, it is imperative WSU monitors the quality of coursework content, 
faculty effectiveness, quality of field-based experiences, as well as the overall Reading Specialist candidate 
experience. A program completer onsite shared the following perspective and suggestion: 

 
“The reading program seems to be super in flux. Anything Heidi Wojcik is doing is absolutely 
phenomenal. Her knowledge of the material is incredible, and she is an excellent teacher. She should 
really be running the show! My experiences with other professors were not as great, but my 
experiences with Heidi were so fantastic that ultimately, I felt prepared. Also, I think a lot of the 
professors I initially had have since retired. If I had done the entire program under Heidi's guidance, I 
would have had a much more positive experience.” 

 
Overall, only 33 percent (n=3) of Reading Specialist Candidates/Completers agreed that they would 
recommend the program to others. Similarly, only 33 percent (n=3) agreed their experience in the program has 
prepared them to be an effective educator. 
 
When Reading Specialist Candidates/Completers (n=3) were asked further about their coursework: 

● 33 percent agreed the sequence of preparation coursework supports/ed their increased knowledge and 
skills. 

● 33 percent agreed there are/were clear connections between the different courses in the program. 
● 33 percent agreed faculty do/did use formative and summative assessment data to target their areas of 

need. 
● 67 percent indicated faculty regularly model/ed pedagogical and content practices of the discipline. 
● 67 percent indicated faculty regularly model/ed practices and strategies for meeting the needs of 

diverse learners. 
● 33 percent indicated during coursework they regularly receive/ed targeted feedback that improved their 

practice. 
Professional Suggestions 
None 

 
 

Instruction: Middle School: Mathematics/Science 5-8, Initial Baccalaureate [new 
program] 

Instruction Domain Criteria Determinations 
Commendations  
 
Met 
 
Findings 
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Overall Domain Recommendation 

 Exemplary 

 Proficient 

 Needs Improvement 

 Unsatisfactory 

 New Program 
Domain Summary 
The new program proposal is currently under review. 
Professional Suggestions 
This program proposal is currently under review. 
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Appendix A: COVID-19 Response 
Since March 2020, all approved Sponsoring Organizations had to shift practices in response to the COVID-19 
outbreak. During the onsite portion of the review, DESE provided an opportunity for stakeholders to share their 
experience with WSU during this time, if applicable. In doing so, DESE hopes to support organizations in 
understanding the impact of the Sponsoring Organization’s response on different stakeholder groups. No 
comments shared by stakeholders signaled larger concerns regarding WSU’s ability to support and sustain 
practices to support the candidate experience. In cases where recent examples were relevant, they have been 
highlighted in the report. Below, DESE highlights some direct quotes from stakeholder groups relative to WSU’s 
response during the pandemic, some of which may be specific and relate directly to criteria for program 
approval, while other quotes may be more general. 
 

Stakeholder Group Direct Quotes Showcasing Positive Reactions to COVID-19 Response  
Arts & Sciences Faculty ● The university has proven rather adept in adjusting its operations and 

curriculum delivery in a rapidly changing COVID environment. Because the 
university has been effective fiscal stewards, the financial impact of COVID, 
though significant, is not experiencing the same degree of distress as its partner 
institutions. 

Full-time Education 
Faculty 

● Worcester State has been supportive. The institution has made sure that faculty 
have all of the resources needed to support students. 

● In addition to providing technical support to students. Worcester State 
University has weekly testing and weekly briefing from the President's Office. 
The university is also working hard to address the equity issue. 

● The university has thought of students first to have the resources necessary to 
be able to access courses and have success. 

● At the departmental level, we discussed strategies to ensure students were still 
learning about field experiences and the topics typically addressed through our 
fieldwork attached to almost all courses. The university [finally] subscribed to 
the Teaching Channel so that we would have access to a larger library of videos 
for use in analysis. 

Part-time Education 
Faculty 

● I am pleased to say that President Maloney and his staff have been very timely, 
supportive, and respectful of handling this shift in how we must do things 
today. There have been daily updates, and a high regard for the safety and well-
being of all students, staff, and faculty. I don't think he could have done a better 
job. [WSU also provides] emergency funds for students who need financial and 
emotional support. 

● This has been obviously a difficult time, but I feel that WSU has really geared up 
for the online aspect. The Center for Teaching and Learning has been incredibly 
helpful for the teachers. Our Department Head is exceptionally supportive, 
helpful, and accessible. I am impressed with the eagerness of the students and 
their wanting to learn is outstanding. There is an attitude of can do! I certainly 
miss being on campus face-to-face with students and colleagues, but we are 
doing our best. 

Program Supervisors ● WSU's response to COVID has been very thoughtful and well-planned. Remote 
learning is a new challenge for most of us and the students, but WSU has 
ensured that there was tech training for all and that all COVID planning included 
many voices. 
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● WSU used the data and feedback from Spring 2020 to plan for the 
implementation of the CAP in Fall 2020. [We are] working closely with 
participating districts [and] students are having successful experiences as 
reported at a recent Program Supervisor Roundtable. I am very impressed with 
the cooperation and working relationships that have developed in support of 
student learning experience. I think everyone is learning to make adjustments 
as needed to their pedagogy and the experience will likely result in the inclusion 
of effective virtual learning strategies. 

Partners ● The transition to full remote learning with WSU students and faculty has been 
seamless. The students are being supported and are presenting top quality 
curriculum [to] our PK-6 students. The [Program Supervisors] have easily 
accessed the virtual classrooms and have been communicating well with the 
school leadership, student teachers and the [Supervising Practitioner]. 

● WSU supported their educator candidates throughout the difficult Spring. We 
were thankful for their support. We hired a counselor from WSU this fall 
(graduated this past May), who had done her practicum work in the WPS. She 
has been extremely valuable to our team so far. Her experience last year, 
working through the pandemic, has allowed her to smoothly transition to our 
school year in a hybrid model. 

● The JET participants had to switch to an online course[model] mid- semester in 
Spring 2020. The feedback JET received from its participants was that WSU 
provided support for online course taking, and we believe that all JET 
participants were able to successfully complete their spring courses. 

● The student teachers are incredibly well prepared and have offered us an 
advantage [because they are] technical savvy. They have been true partners in 
the classroom as our teachers are learning from their student teachers while 
mentoring them. 

● Remote Learning, due to COVID, for our Early College students taking college 
credit courses at QCC and WSU has been very successful. Student Mentors, 
hired by WSU, have supported our Early College students during the pandemic. 

Supervising 
Practitioners 

● I have nothing but positive things to say about that Teaching Candidate and her 
Program Supervisor from last spring. My teaching candidate was always 
checking in to see how she could help and ask about the students. She regularly 
joined our class Zoom meetings as well. The Program Supervisor always kept 
me up to date through emails and I had a very positive experience during our 
final three-way Zoom meeting to evaluate the teaching candidate. 

● WSU has been very understanding and adaptable throughout this pandemic. 
They continue to hold their high expectations throughout student's classes and 
practicums, but they communicate well with supervising practitioners and 
ensure that all that is expected is appropriate and attainable. 

● I have been asked how I feel the student teachers can meet their role through 
remote learning and feel the WSU has been both supportive and open to 
hearing my thoughts and ideas. I realize this time has been a challenge for all of 
us, but feel WSU is doing everything they can to support their future teachers 
and prepare them for the world of teaching. 

● I teach in Worcester. We have been totally remote since September. When 
classes began I emailed the [program supervisor] that my candidates lesson 
plan would be 2 days late as I was learning a new schedule, a new way of 
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teaching and was having difficulty making adjustments to what I was doing. The 
practitioner was very understanding. 

Candidates (and 
Completers, if 
applicable) 

Administrative Leadership Programs 
● WSU has been very supportive with clear, constant communication throughout 

the pandemic. 
Teacher, Initial Baccalaureate Programs  
● Worcester State University has put their students first in the pandemic. I have 

had a positive experience in all of the graduate level classes I have taken since 
the pandemic started. My professors have transitioned to teaching remotely 
nicely. 

● The department was extremely flexible around scheduling and emotional needs 
during the start of the pandemic. Coursework was adapted to accommodate 
fieldwork cancellation. 

● My online classes have been great and very straightforward. I wish Worcester 
State would send out Covid statistics on a regular basis, as I cannot attend the 
Covid briefings.  

● I thought Worcester State did a great job reaching out to all students and 
keeping us updated and informed with the ever-changing information at the 
beginning of the pandemic. Worcester State also made sure that each student 
was aware of the many services that Worcester State has to offer so that each 
student was able to receive whatever help was necessary during a time of crisis. 
Thankfully, I never needed to use any of these services so I'm not able to speak 
about those specifically, but I knew where to go and who to contact if I did. 

● Worcester State University was already offering a food bank for students on 
campus, but once COVID-19 they increased their efforts for students to succeed 
in school. They offered an emergency fund as well. 

● Personally, my student teaching experience has been really positive and very 
successful even with remote learning. I've still gained so much knowledge in 
content, classroom management, and lesson making.  

● One professor did [one-on-one] zoom office hours to help me better 
understand coursework. Professors seemed to care and want to assist once we 
reach out to them and ask for help. 

Teacher, Initial Post-Baccalaureate Programs 
● My Supervising Practitioner had COVID and Worcester State made sure that I 

was safe and could [still] meet [program requirements]. 
● As far as the education department goes, they have made transitioning to 

online learning very seamless and they are willing to work with us as we all 
figure out these unprecedented times together. 

● I think WSU has handled the pandemic well from my point of view of being at 
home - I don't know if students who are in-person on campus would view it 
differently. But the professors have done a great job of doing their best to 
accommodate us and what we are able to do/adjust to remotely.  

● There is the missing aspect of camaraderie amongst Teacher Candidates that 
simply cannot be attained in the remote setting [but] overall, the experience 
has been as good as it can be. 

Moderate Disabilities, Initial Post-Baccalaureate Programs  
● WSU has done a fantastic job responding to the pandemic. They send frequent 

updates, surveys, etc. 
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● Worcester State was really great about sending regular email updates about the 
COVID situation on campus in the spring. 

English as a Second Language, Initial Post-Baccalaureate Programs 
● I was just doing my thesis at the time of the pandemic, so I was already doing 

everything remotely by emailing my supervisor. As ever, she was extremely 
helpful and responsive. 

● I had to do my thesis last spring, the support and encouragement received 
helped me to successfully complete the program. 

Reading Specialist, All Levels, Initial, Post-Baccalaureate  
● I was in the middle of my practicum and my program supervisor gave a lot of 

guidance in how to adjust my experience so I could complete it and still have a 
valuable experience.  

 

Stakeholder Group Direct Quotes of Constructive/Critical Feedback for Additional Consideration 
Arts & Sciences Faculty ● I cannot speak to the Education program. WSU has responded to the pandemic 

by cutting many things for faculty - faculty development, sabbaticals, the use of 
earned work credits - so very negative toward faculty - who worked all summer 
without pay and worked incredibly hard to transform our courses. 

● From the instructor's point of view, I must say that not all faculty had the 
knowledge and skills to move to remote teaching in such a short time. The 
Center for Teaching and Learning has offered many valuable resources, 
workshops, etc. (including training from Quality Matters). WSU has also 
equipped classrooms to accommodate as many instruction methods as 
possible. Of course, it is always a work in progress. 

Candidates (and 
Completers, if 
applicable) 

Administrative Leadership Programs 
● Worcester State seemed very slow in response to the pandemic. Our courses 

had to shift online, and the instructors were not very prepared (understandable 
as many teachers were.) Some instructors were very understanding of the 
stress and work level that we are dealing with, while others seemed very out of 
touch with what we as students are experiencing in our profession and with the 
class.  

● The pandemic affected a few of the courses within Cohort IV. One of the 
practicums was pushed to the following semester and the Law and Ethics class 
was then moved online. This was I feel the only area where I would say might 
need improvement due to the manner in which the law course was given and 
how much information was involved in that class it was hard to complete 
assignments solely online and only read articles. If we had had online zoom 
courses or even some small group work this may have been more helpful for 
me as a learner. An area where I may suggest a change... allow online courses 
to use different platforms as a means of social interaction and learning to meet 
the needs of all learners in the courses.  

Teacher, Initial Baccalaureate Programs  
● Some classes work very well remotely. Others, like EdPsych 250, do not work. 

We cannot do in person observations, so we rely on DESE and Teacher Channel 
videos. The class seems strange online. 



 

 Massachusetts Department of Elementary and Secondary Education        52 
 

● WSU has figured out a nice plan for the pandemic however, the coursework has 
definitely increased while the level of understanding has decreased in some 
areas. 

● I have been off campus for over 10 years and decided to return. Unfortunately, 
I was bounced around to different areas of the campus. After being persistent 
and tears rolling down my face someone was able to help me. Another 
challenge was lack of responsiveness from faculty. It's imperative for students 
to be respected in every area of the university. I currently don't have an 
education advisor. So, I have been doing coursework without an advisor.  

● It's been extremely hard. I really don't think you guys quite understand how 
difficult it is during COVID-19. We work for Worcester Public Schools from 7:45 
till 3 PM and then we take online classes at Worcester State from 4:30-7:30, 
plus do schoolwork. [The professor] is requesting a lot of work [and] we have to 
interview teachers whereas for me, teachers haven't really responded because 
they're so busy with remote learning and really don't have the time so this has 
been hard and I haven't been able to complete schoolwork. I wish that my 
professors and advisors were more responsive to emails as I have been 
struggling to keep track of all my coursework. 

English as a Second Language, Initial Post-Baccalaureate Programs 
● [My] professor failed me [when]some of my assignments were late because of 

COVID. I offered to make them up and she refused to reconsider. Now I have to 
pay to take the course again with the same teacher. 
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Appendix B: Findings Requiring Action 
Outlined below are the actions required by the Sponsoring Organization in order to address the findings 
identified as a result of the 2020-2021 review. DESE considers several factors when determining the required 
actions, including the context of the review and the significance of the finding on overall program quality. 
Required actions are descriptive of expectations, not prescriptive of approaches.  
 
In addition to meeting all current and future preparation program requirements, all findings included in this 
report must be addressed at the time of the next visit in order for WSU to continue operating educator 
preparation programs leading to MA licensure. DESE reserves the right during this approval period to conduct an 
interim review should additional or continual concerns arise. 
 
Organization-Level Findings 

Domain Criteria Timeline 

The Organization ORG 2: Systems/structures support collaboration 
within departments and across disciplines and improve 
candidate preparation. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review 

ORG 3: Budgets support ongoing educator preparation 
program sustainability and allocate resources 
according to the Sponsoring Organization’s goals. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

ORG 5: Recruitment, selection, and evaluation 
processes result in the hiring and retention of effective 
faculty/instructors and staff. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

Continuous 
Improvement 

CI 1: Sponsoring Organization monitors individual 
program efficacy and ensures that candidates who 
complete the program are prepared to be effective in 
the licensure role. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

The Candidate CAN 1: Systems to recruit and admit candidates result 
in the increased racial and ethnic diversity of 
completers in the workforce. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

Field-Based 
Experiences 

FBE 6: Candidates participate in field-based 
experiences that cover the full academic year. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

FBE 11: Sponsoring Organization ensures that Program 
Supervisors and Supervising Practitioners are 
measurably contributing to and effectively evaluating 
the readiness of candidates. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 
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FBE 12: Candidate readiness for the licensure role is 
measured using a performance assessment (e.g. 
Candidate Assessment of Performance) that is 
implemented consistently across/within programs and 
rigorously such that only candidates who are ready to 
make a positive impact for PK-12 students in the 
licensure role complete the program. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

 
 
Instruction-Level Findings 

Domain Criteria Timeline 

Administrative 
Leadership 
Programs 

INS 2: Completers have the pedagogical skills (PST/PSI) 
to be effective in the licensure role. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

INS 3: Completers have a positive impact on outcomes 
for PK-12 students. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

Teacher, Initial 
Baccalaureate 
Program 

INS 2: Completers have the pedagogical skills (PST/PSI) 
to be effective in the licensure role. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 

Reading Specialist, 
All Levels, Initial, 
Post-Baccalaureate 

INS 1: Completers have the Subject Matter Knowledge 
(SMK) to be effective in the licensure role. 

Address as soon as possible. 
Plan to have 2+ years of 
evidence prior to next review. 
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Appendix C: Formal Review Decision Making 
Decisions and recommendations occur at several different levels during the process.  

 
 
Criteria Ratings: During the review, an individual reviewer’s summative criteria ratings are challenged and 
corroborated by the entire review team. The review team, under the guidance of the DESE Ed Prep Specialist, 
must work towards agreement for each finding and/or commendation cited in the report. DESE reserves the 
right to change a criterion rating based on an in-depth understanding of regulatory requirements or in order to 
maintain consistency across reviews. Criteria recommendations result in: 

● Commendation: Commendations are reserved for truly exceptional, innovative or outstanding practices.  

● Finding: Findings are areas of concern that require corrective action. Findings impact an SO’s overall 
approval status. 

● Professional Suggestions: Professional suggestions serve as recommendations for continuous 
improvement. They do not require a mandatory response/action.  

 
Domain Recommendations: Once the review team has rated all criteria in a domain, the team will make an 
overall recommendation weighing the cumulative impact and significance of the findings and commendations 
within that domain. Domain recommendations result in one of the following descriptions: 

● Exemplary: The Exemplary level represents the highest level of performance. It exceeds the already high 
standard of Proficient. A rating of Exemplary is reserved for performance on a domain that is of such a 
high level that it could serve as a model for other providers in the organization, state, or nation.  

● Proficient: Proficient is the expected, rigorous level of performance for SOs. It is a demanding, but 
attainable level of performance.  

● Needs Improvement: SOs whose performance on a domain is rated as Needs Improvement may 
demonstrate inconsistencies in implementation or weaknesses in a few key areas. They may not yet 
have fully developed systems to provide preparation in an effective way.  
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● Unsatisfactory: SOs whose performance on a domain is rated as Unsatisfactory is significantly 
underperforming as compared to the expectations.  
 

Approval Determinations: Once all domain recommendations have been determined, the review team again 
weighs the cumulative impact and significance of all the domain ratings on an organization’s ability to effectively 
prepare educators and recommends one of the following approval determinations: 
 

● Approval with Distinction: A Sponsoring Organization or program granted approval with distinction has 
exceeded the already high bar for approval, demonstrating exemplary performance. The Sponsoring 
Organization or program is operating at such a high level that it could serve as a model for other 
providers in the state or nation. Programs approved with distinction are authorized by the state to 
endorse candidates for licensure with full reciprocity benefits. 
 

●  Approval: A Sponsoring Organization that has been granted full approval is recognized by the state to 
have met all standards for preparing effective educators in Massachusetts. An approved determination 
signals that candidates are well-served by this organization or program and receive a high-quality 
preparation experience. Approved programs are authorized by the state to endorse candidates for 
licensure with full reciprocity benefits. 
 

● Approval with Conditions: Approval with conditions may be granted after a formal or informal review. 
Sponsoring Organizations who have demonstrated overall program readiness and commitment to 
improvement, despite findings in a report, will be granted approval with conditions. Conditional 
approval signals that there are significant areas that must be addressed in order to meet state 
standards. Findings indicate that areas of concern impact candidates. 
 

● Probationary Approval: A Sponsoring Organization or program that is granted probationary approval has 
insufficiently met state standards. Probationary approval signals that there are significant areas that 
must be addressed and candidate efficacy and/or experience in the program is not consistently assured 
to be high quality. Findings indicate that areas of concern impact candidates. 
 

● Not Approved: Approval will not be granted if findings outlined in either a formal or informal review are 
determined to be significant, and therefore neither full approval nor approval with conditions is granted. 

 
Commissioner Determination: The review team’s recommendations and determinations are assessed by an 
internal DESE panel to ensure that the proper review protocols were followed and that sufficient evidence exists 
in support of all judgements. Upon the panel’s agreement, the approval status recommendation goes to the 
Commissioner for a final determination with a report detailing the evidence collected during the review. 



From: Kate Walsh <kate.walsh@nctq.org> 
Sent: Tuesday, February 16, 2021 1:51 PM 
To: bmaloney@worcester.edu; rlewis1@worcester.edu 
Cc: lwims@worcester.edu 
Subject: [EXT] NCTQ Teacher Prep Review: Program Diversity and Admissions Scores 
Released Today 
  
Dear Mr. Maloney and Mr. Lewis, 

 

Today, the National Council on Teacher Quality (NCTQ) released new data as part of our 
ongoing Teacher Prep Review, examining two critical issues often portrayed as competing 
goals: the academic standards for admission into teacher preparation and programs’ 
contributions to racial diversity in the teaching profession. We present new and compelling 
evidence that these two considerations can sit side by side. Of the 420 programs we find 
making positive contributions to racial diversity in enrollments, about half (198) do so 
while maintaining adequate admissions standards and, in doing so, dispel a harmful 
myth. 

Worcester State University’s scores, as seen below, are now visible on our website: 
  

 
Program 
Diversity 

Score 
Admissions 

Score URL to Public Page 

Undergraduate 
Elementary Program 

C B https://www.nctq.org/review/viewPro
gram/Worcester-State-University-
MA-1 

Graduate 
Elementary Program 

NA NA NA 

  
Our website includes several resources to support programs in understanding and advancing 
these areas. Leading programs have provided statements on how they have maintained 
both strong academic requirements and contributed to the diversity of the teacher 
profession. 
  
We have also created a tool that we encourage you to use to see how your program compares 
to others in your region or nationally. 
 

https://www.nctq.org/review/home
https://www.nctq.org/review/viewProgram/Worcester-State-University-MA-1
https://www.nctq.org/review/viewProgram/Worcester-State-University-MA-1
https://www.nctq.org/review/viewProgram/Worcester-State-University-MA-1
https://www.nctq.org/publications/Teacher-Prep-Review:-Program-Diversity-and-Admissions-2021#leadingTheWay
https://www.nctq.org/publications/Teacher-Prep-Review:-Program-Diversity-and-Admissions-2021#leadingTheWay
https://www.nctq.org/publications/Teacher-Prep-Review:-Program-Diversity-and-Admissions-2021#leadingTheWay
https://www.nctq.org/publications/Teacher-Prep-Review:-Program-Diversity-and-Admissions-2021#dispelMyth


We are indebted to many people and organizations who helped to make this work stronger, 
including great minds from the Center for American Progress, Educators for Excellence, 
Education Trust, NEA, AFT, Brookings, US PREP, WestEd, and others. 
 
The full web resources include: 

● National summary of our findings on Program Diversity and Admissions 
● Our press release on these findings 
● Full methodology, scoring rubric, and research rationale for the Program Diversity 

standard 
● Full methodology, scoring rubric, and research rationale for the Admissions standard 
● All Program Diversity scores for elementary programs 
● All Admissions scores for elementary programs 
● Our response to the AACTE critique (February 12, 2021) of this report 

 
If you have any questions, suggestions, or concerns, feel free to reach out to our Director of 
University Relations, Laura Pomerance (laura.pomerance@nctq.org). 
 
Sincerely, 
 
 
Kate Walsh 
-- 
Kate Walsh | President 
  
National Council on Teacher Quality 
1032 15th Street NW #242, Washington, DC 20005 
Office 202-393-0020 (ext 700) 
  
Twitter @nctq and  @nctqkate | Facebook | Blog | nctq.org 
 
 

https://www.nctq.org/publications/Teacher-Prep-Review:-Program-Diversity-and-Admissions-2021
https://www.nctq.org/publications/New-Data-Demonstrate-that-Teacher-Preparation-Programs-Can-Be-Both-Selective-and-Diverse
https://www.nctq.org/review/standard/Program-Diversity#about
https://www.nctq.org/review/standard/Program-Diversity#about
https://www.nctq.org/review/standard/Admissions#about
https://www.nctq.org/review/standardScores/Program-Diversity
https://www.nctq.org/review/standardScores/Admissions
https://www.nctq.org/dmsView/NCTQ_Response_to_AACTE_-_TPR__Program_Diversity__Admissions_(2021)
https://twitter.com/nctq
https://twitter.com/nctqkate
https://www.facebook.com/teacherquality
https://www.nctq.org/blog/home
http://nctq.org/
http://nctq.org/
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We come before the Trustees every April with 
recommendations for faculty tenure and 
promotion, and in November for sabbaticals – a 
process that ensures the board hears almost 
solely about their benefits- and compensation-
related work.  What is not often shared are the 
many ways faculty members give back to 
Worcester State University and to students, 
going above and beyond professional 
requirements. 

President’s Update 

ate

Dozens of faculty, along with many staff, put long hours into developing 
our Fall 2020 Safe Return to Campus plan (listed below). One illustrative 
example of faculty members’ input: Colleen Sullivan, Ph.D., associate 
professor of psychology, and Nabin Malakar, Ph.D., assistant professor 
of earth, environment, and physics, helped create and deliver the new 
“Lancer Learning” summer course (read more here). Emily Soltano, 
Ph.D., professor of psychology, as head of the Center for Teaching and 
Learning, sprang into action, organizing faculty training for remote 
learning (read more here.) Others spend significant time on University 
priorities, as Adam Zahler, MFA, professor of visual and performing arts, 
and Donald Vescio Jr., Ph.D., associate professor of English, did in 
implementation of the RASE (Roadmap for Advancing Student 
Excellence) Plan and as Julie Frechette, Ph.D., professor of 
communication, did in serving as the faculty lead for the 2020-2025 
Strategic Plan development. For the NECHE Self Study, Prof. Soltano 
serves as the faculty chair of the steering committee, and additional 
faculty are also involved. Without their dedication and contributions, 
we could not carry the University forward. 

And our faculty’s excellence continues to shine. Countless examples of 
outstanding teaching, research, scholarship, and creativity can be found 
on the Worcester State news site (news.worcester.edu), under the 

“Achievers” section. 

I am grateful for the many ways faculty members make Worcester State 
a great university. 

April 2021 

June 2016
President’s Message 

https://news.worcester.edu/summer-course-recognizes-first-year-students-may-need-more-help-transitioning-to-college/
https://news.worcester.edu/summer-course-recognizes-first-year-students-may-need-more-help-transitioning-to-college/
https://news.worcester.edu/a-summer-of-training-creates-a-strong-foundation-for-a-new-way-of-teaching/
https://news.worcester.edu/achievers/
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Safe Return to Campus 
Employees participating in the Safe Return to Campus planning process included more than 70 faculty 

members and librarians (in bold), as of July 2020, and many more were involved as plans were updated. 

Anthony Adade 
Rosemary Ahmadi  
Jeremy Andreatta 
Nathan Angelo  
Elena Arranz 
Daron Barnard 
Mark Beaudry  
Matt Bejune 
Elizabeth Bidinger 
Laxmi Bissoondial 
Dean Bowen 
Donald Brickman  
Erika Briesacher 
Jodi Briggs-Pickett 
Donald Bullens 
Paula Bylaska-Davies 
Kristine Camacho  
Madeline Campbell  
William Chadbourne  
Marilyn Cleary 
Thomas Conroy 
Michelle Corbin 
Meghna Dilip 
Sharon De Klerk  
Anthony Dell‘Aera 
Andrea Dever 
Joseph Dicarlo 
Kirsh Donis 
Allison Dunn 
Dawn Eades 
Kathleen Eichelroth 
Kevin Fenlon  
Sue Foo 
Ryan Forsythe 
Charlie Fox 
Curtis Fraser 
Adrian Gage 
Lisa Gaimari 

Joanne Gallagher 
Worthley 
Maria Gariepy 
Rebecca Giard  
Sara Grady 
Roger Greenwell 
Vicky Gruzynski  
Charlotte Haller 
Tara Hancock 
Tona Hangen 
William Hansen 
Carl A. Herrin 
Cheryl Hersperger  
Jennifer Hood-
Degrenier 
Yan Hu 
Eihab Jaber  
Brittany Jeye 
Christina Kaniu 
Bonnie Kanner 
Jason Kapurch 
Nikki Kapurch 
Joshua Katz 
Julie Kazarian 
Thomas Kelley 
Margaret Kerr 
Douglas Kowalewski 
Roberta Kyle 
Mark LaCroix 
Linda Larrivee 
Hana Lasell  
Angela Latter  
Kenneth Melnick 
Susanna Meyer 
Susan Mitroka-
Batsford 
Syamak Moattari 
Susan Moore 

Michael Mudd 
Charisse Murphy  
Laura Murphy 
Timothy Murphy 
David Needham 
Kristen Nelson 
Eric Nichols 
Christie Nigro 
Sam O’Connell 
Steven Oliver 
Sandra Olson 
Kristen O’Reilly 
Michelle Page 
Katey Palumbo 
Eileen Perez 
Andrew Piazza 
Miriam Plavin-Masterman 
Sarah Potrikus 
Russ Pottle 
Joseph Quattrucci 
Robin Quill 
Jennifer Quinn 
Hilda Ramirez 
Brittney Rende 
Lawrence Roberge  
Kathleen Rogan 
Sharon McDonald 
Michael McKenna 
Sarah McMaster 
Kristie McNamara 
Tom McNamara 
John Meany 
Nicole Rosa 
Adam Saltsman 
Christina Santana  
MaryLynn Saul  
Nancy Sheehan 
Hardeep Sidhu 

Elizabeth Siler 
Danielle Shaver  
Kenny Smith 
Emily Soltano 
Champika Soysa 
Maureen Stokes 
Sarah Strout 
Colleen Sullivan 
Seth Surgan 
Louise Taylor
Tammy Tebo 
Karen Tessmer 
Henry Theriault 
Tanya Trudell  
Marcela Uribe-
Jennings 
Jaime Vallejos 
Sebastian Velez 
Don Vescio 
Mark Wagner 
Marc Wagoner 
Jonathan Walker 
Elizabeth Wark 
Cleve Wiese 
Lois Wims 
Karen Woods-
Weierman 
Maribeth Wrobel 
Weichu Xu  
Adam Zahler 



President’s Update 

- 3 -

The University values its faculty, who consistently put students first. Worcester State's faculty have 
graduated from some of the finest universities in the world, and they represent a wide range of 
backgrounds, experiences, and interests.   Those who come to our campus have a strong commitment to 
teaching and the success of their students, both inside the classroom and in the broader world.  As 
active scholars, they bring their research to their students, providing opportunities for them to make a 
difference in their lives and the lives of others.   

Worcester State’s dedicated faculty include many in the early stages of their careers who are making a 
significant impact on the institution.  What follows are profiles of such faculty, along with an 
introduction to a faculty member who continues to dedicate her professional life to the University in 
creative and meaningful ways.  Unfortunately, there is not enough time and space to share the 
remarkable work of all of our faculty; what follows are representative examples of the quality of 
individuals who teach at Worcester State. 

Frank Boardman, Philosophy 
Dr. Boardman is completing his first year as chair of the Philosophy 
Department and has applied for his Third Year Reappointment.  An 
engaged scholar who is interested in logic, film ontology, artistic 
style, and humor in art, he has developed multimodal, technology-
supported instructional strategies that have proven to be highly 
effective. He is able to draw upon the methodologies of his more 
traditional scholarship to become a valued contributor as a 
classroom instructor and academic chair.  In his teaching, Dr. 
Boardman shows how it is possible that strong skills can be 
promoted in courses that enroll students from a wide range of 
academic backgrounds.  In his Philosophy of Art courses, Dr. 
Boardman regularly schedules sessions at the Worcester Art 
Museum, and in his Logic courses, he manages to strike a balance 
between students who are looking to satisfy general education 
requirements with philosophy minors and mathematically-inclined 
students.  An active member of the Worcester State community, Dr. 
Boardman has served on academic governance committees and 
Massachusetts State Colleges Association (MSCA) committees (such 
as the Committee on Immigration), hosted many student outreach 
events, and continues to work on revising his department’s 
curriculum.  Dr. Boardman’s work demonstrates how early-career 
faculty can make a significant and sustained contribution to the 
University. 
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Christina Santana, English 
Dr. Christina Santana has applied for her Fifth Year Reappointment.  
Dr. Santana is an exceptional professor in the English Department. She 
is an engaged teacher-scholar who draws upon her scholarship to 
challenge her students intellectually and practically in their 
professional development. She is an adept discussion facilitator and a 
charismatic and engaging instructor who more than maintains her 
students' avid interest and participation. As the university’s Writing 
Center director, Dr. Santana’s teaching extends beyond the classroom. 
She works with student writing consultants to effectively respond to 
documents in progress. Across her composition and business 
communications courses, Dr. Santana helps students become multi-
literate, publicly engaged, and critically reflective. As a community 
literacy scholar, she sees students as situated experts with important 
knowledge to contribute to problem-solving. As a teacher, she helps 
students identify their specific areas of expertise and works with them 
to locate gaps in their knowledge and develop their skills in rhetorically 
sophisticated ways. Dr. Santana was awarded 2020’s George I. Alden 
Excellence in Teaching Award, an honor that publicly acknowledges 
Worcester State University professors who have made a difference in 
students’ lives through their teaching excellence. 
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Alexander Tarr, Geography 
Dr. Alexander Tarr has applied for his Fifth Year Reappointment. 
Dr. Tarr is a broadly trained human geographer with interests in 
urban geography, critical cartography and GIS, and digital culture. 
His current research and teaching focuses largely on the City of 
Worcester and how the city is imagined and remade in a period of 
widespread gentrification in U.S. cities amidst the rise of digital 
cultures. His co-authored book with Rachel Brahinsky, "A People's 
Guide to the San Francisco Bay Area,” provides a critical 
geography of the Bay Area region. In addition, Dr. Tarr has been 
contributing to the development of a digital platform to host 
People's Guide projects, collaborating with the series editors and 
teams throughout the U.Ss.  He is active in a number of University 
and national initiatives, including serving as the faculty advisor to 
Gamma Theta Upsilon (the national geography honor society), the 
University’s Information Technology and Women, Gender, and 
Sexuality committees, and as a board member of the national 
Living New Deal Project.  Dr. Tarr is known as an effective teacher 
who is thoughtful in his approach and is dedicated to helping all 
of his students meet their goals, from selecting courses, to 
preparing for life after graduation.   
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Elizabeth Gilbert, Mathematics 
Dr. Elizabeth Gilbert has applied for her Fifth Year 
Reappointment. A member of Worcester State’s Mathematics 
Department, Dr. Gilbert is a statistician who offers a wide range 
of courses, including Probability and Statistics, Financial Math, 
and Data Analysis, and she strives to integrate emerging best 
practices into her teaching.  Her record of successful teaching 
extends to other areas of a student’s undergraduate education, 
including significant work with the University’s math placement 
process for entering students and analysis of support for data on 
student achievement.  Dr. Gilbert also served as the director of 
Worcester State’s Math Center during the 2019 - 2020 academic 
year. In her role, she led the pivot to online tutoring to assure 
that all students continued to have the support they needed for 
their math classes. A scholar of note, Dr. Gilbert has presented 
at local, regional, and national conferences on such topics as 
mathematics corequisite models, math placement and 
developmental course acceleration, and data analysis of a math 
tutoring center.  In 2020, she was a nominee for Worcester 
State’s Extraordinary Dedication Award. It is clear that as the 
information economy accelerates, Dr. Gilbert’s skills will be in 
even greater demand and her dedication will continue to help 
Worcester State succeed. 
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Dr. Ana Perez-Manrique, World Languages 
Dr. Ana Perez-Manrique has applied for Promotion to Full Professor.  
A specialist in 20th-century Spanish literature, Border Studies, Spanish 
cultural studies, and Spanish film and narrative, she serves as her 
department’s chair.  Dr. Perez-Manrique is a talented teacher who is 
attuned to the changing demographics of higher education in the 
Northeast and the significant growth in Spanish-speaking populations 
in the region; she has developed courses, such as Spanish for 
Anatomy and Medical Translation, to prepare students to meet the 
increasing demand for regional healthcare delivery to diverse 
communities.  Additionally, Dr. Perez-Manrique has offered courses 
that support the university’s efforts to promote values of inclusion 
and diversity, emphasizing the importance of global awareness, the 
sociopolitical factors that can lead to the silencing of 
underrepresented voices, and the value of personal empowerment in 
public discourse.  In addition to her excellence as a teacher, Dr. Perez-
Manrique is an accomplished scholar who contributes regularly to the 
growth and development of her discipline.  She has presented or 
chaired multiple national and international panels on contemporary 
Spanish literature and culture, and she explores the use of disruptive 
technologies in translation studies. Additionally, she has guided the 
development and implementation of Central Massachusetts’ only 
mInor in Spanish for Health Professionals, which highlights a critical 
move toward interdisciplinarity within her department. Dr. Perez-
Manrique is strongly committed to the University and has worked to 
provide greater recognition for under-represented students and to 
foster greater diversity and inclusion.   
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University Advancement’s Dashboard 
Click here to view University Advancement’s Dashboard 

https://drive.google.com/file/d/1CVafk6-Lh5mGx1Tv9KeduhB1NTPTkM9Y/view?usp=sharing
https://docs.google.com/document/d/1tzOS-kAUIlAGg9x0EKB25QD-TOWor9azt522KfZ6hPk/edit?usp=sharing
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